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PODGORICA

Postovani

Dostavljam vam Odiuky Vije¢a Filozofskog fakulteta o ispunjenosti uslova za predaju
doktorske disertacije, doktoranda mr Marije Draganié. :




UNIVERZITET CRNE GORE
Filozofski fakultet
Broj:OA-MQ%

Nik8i¢, 412.4~202Y.

Na osnovu ¢l. 64 st 2 tagka 9 Statuta Univerziteta Crne Gore i élana 41 stav 1 Pravila
doktorskih studija Vijece Filozofskog fakulteta je na sjednici 11. 4. 2024. godine
donijelo

ODLUKU

Utvrduje se da su ispunjeni uslovi za predaju doktorske disertacje Oblici,
zastupljenost i prevencija elektronskog nasilja medu srednjoskolskog
populacijom u Crnoj Gori doktoranda, mr Marije Dragani¢ i predlaze se Komisija
za ocjenu doktorske disertacije u sastavu:

- Dr Sa8a Mili¢, redovni profesor na Filozofskom fakultetu Univerziteta Crne Gore
za naucne oblasti Komparativna pedagogija i Opsta pedagogija

- Dr Marija Bartulovi¢,vanredni profesor na Filozofskom fakultetu Sveugilista u
Zagrebu za nauénu oblast Opsta pedagogija

- Dr Tatjana Novovié, redovni profesor na Filozofskom fakultetu Univerziteta
Crne Gore za nauéne oblasti Opsta pedagoska oblast u predskolstvu |
Pedagogija ranog djetinjstva

Dostaviti:

- Odboru za doktorske studije

- Uz Zapisnik sa sjednice Vijeca
- ala




VIECU FILOZOFSKOG FAKULTETA
CENTAR zA DOKTORSKE STUDIE UCG

PREDMET: Predlog Komisije za ocjenu doktorske disertacije kandidatkinje mr Marije Dragani¢

Komisija za doktorske studije Filozofsko
Dragani¢ zadovoljava uslove z

L. Prof. dr Saga Milié, Filozo
2. Prof. dr Marija Bartulovié,
3. Prof. dr Tatjana Novovig,

fski fakultet Nikgi¢ (mentor)

Sveugiliste u Zagrebu, Hrvatska
Filozofski fakultet Niksi¢

Niksi¢, 2. 04, 2024. Predsjednik Komisije za doktorske studije

et

Prof. dr Goran Cerani

2. 4. 202‘/-
] i /0 P -:
- ] | 3
e < : % ‘126 €V O T8E+ 0L
swroeIonw)yy :[rew-o 601 LYT Ot T8E+ Xeyq €le6 €172| o
: YUMIHY (08
S ' "$11
00718-DO | 16
BolAofog ejiue(y { LALICAMV® IID®

illddSO’HHd a8 ALiGaNg iy | AdOJ AHAYT LALUEIAIUHA

OUIDIANTILNON A0 ALISHAAINN &=




Univerzitet Crne Gore

Filozofski fakultet — Niksi¢

SAGLASNOST MENTORA

Kancelariji za doktorske studije

U skladu sa ¢lanom 37. Pravilnika o doktorskim studijama Univerziteta Crne
Gore, obavijeStavam vas da sam pregledao doktorsku disertaciju Mr Marije
Dragani¢  ,Oblici, zastupljenost i prevencija elektronskog nasilija medu
srednjoskolskom populacijom u Crnoj Gori”. S obzirom da je kandidatkinja usvojila
sve zahtjeve i sugestije koje joj je mentor uputio, a sa kojim je u prethodnom
periodu bila u kontinuiranoj komunikaciji, saglasan sam da Mr Marija Draganic
moze nastaviti redovnu proceduru i predati doktorsku disertaciju na ocjenu.

Niksic¢, 06.03.2024.g. entor

Prof. dr saza Milic/”
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ISPUNJENOST USLOVA DOKTORANDA

OPSTI PODACI O DOKTORANDU
Mr Marija Zivko Dragani¢

Titula, ime, ime roditelja,

rezime
Fakultet Filozofski fakultet Niksi¢
Studijski program Studijski program za pedagogiju
Broj indeksa 1/13

aNAZIV DOKTORSKE DISERTACIJE

Oblici, zastupljenost i prevencija  elektronskog nasilja medu
stednjoskolskom populacijom u Crnoj Gori

Forms, representation and prevention of cyberbullying among the
high school population in Montenegro

Na sluzbenom jeziku

Na engleskom jeziku

Nauc¢na oblast Opsta pedagogija
MENTOR/MENTORI
! . .
Prvi mentor Prof.dr Sasa Mili¢ Fllozofsld  fakulter,

Nikié, Crna Gora | 0P Pedagogiia |

Drugi mentor (Titula, ime i prezime) | (Ustanova i drzava) | (1\_];;@3 oblaét)
KOMISIJA ZA PREGLED I OCJENU DOKTORSKE DISERTACIJE
‘ Filozofski  fakultet, | Predskolska
| Niksi¢, Crna Gora __| pedagogija

o o | Sveuciliste u " 5
Prof. dr Marija Bartulovi¢ | Barb, Boiie | Opsta pedagogija

Prof. dr Tatjana Novovié

Datum znacajni za ocjenu doktotske disertacije

Sjednljca Senata na kojoj je data saglasnost na ocjenu temu i 12.03.2020.
kandidata

106032024, _  Daram.
dostavljanja saglasnosti mentora

Dostavljanja doktorske disertacije organizacionoj jedinici i

01.04.2024. Datum dostavljanja
saglasanost mentora

doktorske disertacije
organizacionoj jedinici

Sjednica Vijeéa o}gnizaciohc jedini_cg—néﬁjﬁ-ie dat predlc%b TR S
za imenovanje komisija za pregled i ocjenu doktorske JM OZ/- .?_0_2\(,

disertacije

ISPUNJENOST USLOVA DOKTORANDA

U skladu sa clanom 38 pravila doktorskih studija 'EE&EE cjelokupna ili Ei(ﬁopstveni-h_
istrazivanja vezanih za doktorsku disertaciju publikovao u casopisu sa SSCI liste kao prvi autor.
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Spisak radova doktoranda iz oblasti doktorskih studija koje je publikovao u Casopisima
sa SSCI liste

Dragani¢, M., Grbovi¢, S., & Adzi¢ Zetevi¢, A. (2024). The Incidence and Forms of Cyberbullying
and the Connection Between Cyberbullying and Self-Esteem Among High School Students in
Montenegro. Sage Open, 14(1). https:/doi.ore/10.11 77/21582440241239124

Casopis SAGE Open je sa SSCI liste.

ObrazloZenje mentora o koris¢enju doktorske disertacije u publikovanim radovima

Mr Matiji Draganié¢ je u prestiznom casopisu SAGE Open publikovan rad pod nazivom The
incidence and forms of cyberbullying and the connection between berbullying and self-esteem among high school
students in Montenegro.

U ovom radu doktorand, mr Marija Draganié, je predstavila jedan dio svog istraZivanja kojim se
bavila u doktorskoj disertaciji. Naime, ona je u ovom radu govorila o zastupljenosti i oblicima
elektronskog nasilja medu srednjoskolskom populacijom u Crnoj Gori i povezanosti cinjenja i
dozivljavanja ove vrste nasilia sa samopostovanjem kod srednjoskolaca. Analiza rezultata
istraZivanja pokazala je da srednjoskolci ¢ine i dozivljavaju razlicite oblike elektronskog nasilja.
Rezultati su pokazali da kada je u pitanju &injenje elektronskog nasilja najzastupljenije je ruganje
na internetu i sakrivanje identiteta na internetu, dok su najmanje zastupljeni vrijedanje putem
emaila, kao i kori§éenje interneta za prevaru. Kada je u pitanju dozivljavanje elektronskog nasilja
najceséi oblici elektronskog nasilia medu srednjoskolcima su upotreba interneta u svrhu
ogovaranja/klevete, Sirenje glasina na internetu i sakrivanje identiteta na internetu, dok
srednjoskolci najmanje dozivljavaju prevaru preko interneta i vrijedanje putem emaila.
Istrazivanje je pokazalo da stednjoskolci koji ¢ine i doZivljavaju elektronsko nasilje imaju veée
samopostovanje od neukljuenih u ovu vrstu nasilja i od onih koji samo é&ine elektronsko nasilje,
dok ne postoji statisticki znacajna razlika u nivou samopostovanja srednjoskolaca koji &ine i
dozivljavaju elektronsko nasilje i onih koji samo doZivljavaju ovu vrstu nasilja. Samopostovanje je
nisko na cjelokupnom uzorku.

Pomenuti nalazi ¢ine integralni dio istrazivanja koje je kandidatkinja sprovela.

Datum i ovjera (pecat i potpis odgovorn
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Ptilog dokumenta sadrii:

Potvrdu o predaji doktorske disertacije organizacionoj jedinici
Odluku o imenovanju komisije za pregled i ocjenu doktorske disertacije
Kopiju rada publikovanog u éasopisu sa odgovarajuée liste

el Sl e

Biografiju i bibliografiju kandidata
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5. Biografiju i bibliografiju ¢lanova komisije za pregled i ocjenu doktorske disertacije sa
potvrdom o izboru u odgovarajuée akademsko zvanje 1 potvrdom da barem jedan &lan
komisije nije u radnom odnosy na Univerzitetu Crne Gore

BIOGRAFIJA DOKTORANDA MR MARIJE DRAGANIC

Marija Draganié je rodena u Savniku 16.06.1987. godine. Prva &etiri

zavrsila je u JU 08§ »Bogdan Kotlica® y Malinsku, u gavniku, a od

razreda osnovne $kole

petog razreda do kraja
osnovne Skole je pohadala JU 08 »Jovan Dragani¢* y Petrovi¢ima, u Niksiéu. Gimnaziju je

zavrsila u Niksiéu, a Filozofski fakultet Studijski program za pedagogiju upisala je 2005, godine.
Fakultet zavrsava 2009, godine kao najbolji student u S$V0joj generaciji i na istom fakultetu
upisuje magistarske studije koje zavrsava sa najve¢om ocjenom 2013. godine. Tema njenog
magistarskog rada je bila Podsticanje darovitih ucenika y osnovnim Skolama vaspitno-
obrazovnog sistema Crne Gore. (mentor - prof. dr Saga Mili¢). Iste godine, Marija upisuje
doktorske studije. Na doktorskim studijama se bavi zastupljeno3¢u, pojavnim oblicima
elektronskog vrs$njackog nasilja, kao i prevencijom ove vrste nasilja. U radu se dotakla i uzroka i
posljedica elektronskog nasilja. Pod mentorstvom prof. dr Sase Mili¢a je izradila tezu: Oblici,
zastupljenost i prevencija elektronskog nasilja medu srednjoskolskom populacijom u C rnoj Gori.
Od 2010. godine Marija radi kao pedagog u JU Prva srednja struéna $kola u Niksi¢u, a od 2021.
godine i kao saradnik na Univerzitetu Mediteran.

Tokom svog rada Marija Dragani¢ Je prepoznata, imedu ostalog, i kao osoba koja u svom radu
istraZuje, pronalazi i implementira razlicite strategije za prevenciju vrinjackog nasilja sa
posebnim akcentom na elektronsko vrsnjacko nasilje. Neke od aktivnosti po kojima je prepoznat
njen rad su projekti koji promovisu razvoj socio-emocionalnih vijestina i prevenciju vrnjackog
nasilja.

Glavna i odgovorna je urednica publikacije Socio-emocionalno kompetentni mladi u kojoj se
mogu naci radionice za vrinja¢ke edukatore, kao i radionice koje vr3njacki edukatori realizuju sa
svojim vrSnjacima. Autorka je nekoliko nauénih radova i recenzent je radova koji se nalaze u

znaCajnim svjetskim Casopisima poput asopisa SAGE Open, Journal of Complementary and
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Alternative Medjcal Research, Asian Journal of Education and Social Studies.

Da je Marija Dragani¢ veoma uspje$na na svom profesionalnom putu svjedoce i brojne
aktivnosti i angazmani od strane institucija znaGajnih za obrazovanje. Neki od njih su njeno
ucedce u pisanju novog Programa rada pedagoga, ukljudenost u eksterny evaluaciju vaspitno-
obrazovnih ustanova, autorstvo brojnih programa strunog usavriavanja koji se nalaze u
Katalogu programa stru¢nog usavrSavanja Zavoda za Skolstvo i Katalogu programa struénog
usavrSavanja Centra za struéno obrazovanje. Marija Je i licencirani trener za realizaciju stru¢nih
usavrSavanja nastavnika, licenciran od Zavoda za Skolstvo, kao i ispitiva¢ prilikom sticanja
kvalifikacije Asistent/kinja za prevenciju nasilja u ¥koli, licenciran od Ministarstva prosvjete,
nauke i inovacija Crne Gore.

Marija je osoba koja se kontinuirano profesionalno usavr$ava o &emu svjedoce i brojne obuke i
struCna usavriavanja koja je pohadala. Pored toga, ona je veoma aktivna na polju kulture kao
pjesnikinja, ucesnica i organizatorka brojnih kulturnih dogadaja. Objavila je i zbirku poezije, a

njena poezija je nagradivana i objavljivana u zbornicima i Casopisima.

NAUCNA DJELATNOST

Objavljeni radovi:

-Dragani¢, M., Grbovi¢, S., & Adzi¢ Zelevic, A. (2024). The Incidence and Forms of Cyberbullying
and the Connection Between Cyberbullying and Self-Esteem Among High School Students in
Montenegro. Sage Open, 14(1). https://doi.ore/10.1177/21 582440241239124

-Dragani¢, M. (2021): The connection of committing and experiencing cyber-bullying peer violence
with depression, anxiety and stress in high school students. o
https://advance.sagepub.com/articles/preprint/The connection_of_committing_and_experiencing cybe
rbullying_peer_violence with depression anxiety_and_stress_in_high_school students/15155820

Grbovi¢, S. i Dragani¢, M. (2017): Faktori nastave geografije usmjereni na ucenika — iz perspektive
ucenika, Nastava i vaspitanje, Pedagosko drugtvo Srbije, Beograd.

- Dragani¢, M. (2015): Specifi¢nosti stvarala$tva dece na predskolskom uzrastu, Vaspitanje i
obrazovanje, Podgorica.
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- Dragani¢, M. (2012): PRNS proces-ka kvalitetnijem ucenju i poducavanju, Profesionalni razvoj
nastavnika u Crnoj Gori, br. 9. , Zavod za Skolstvo, Podgorica.

RECENZIJE

- Recenzent originalnog nauc¢nog rada pod nazivom Integrated Reiki therapy for the
Ireatment and management of Psychosomatic disorders. A pilot study u Journal of
Complementary and Alternative Medical Research.

- Recenzent originalnog naucnog rada pod nazivom Academic stress measurement and
management of radiologic technology students u Asian Journal of Education and Social
Studies.

- Recenzent originalnog naucnog rada pod nazivom Effects of mobbing on organizational
commitment and organizational silence levels of teachers u Gasopisu SAGE Open.

- Recenzent originalnog naucnog rada pod nazivom Examining the relationship between
teachers’ motivation to continuous professional development and professional learning
community using structural equation modeling u Casopisu SAGE Open.

- Recenzent dijela knjige Recent Updates in Disease and Health Research.

ZAVRSENI SEMINARI I OBUKE

* Program  za razvoj karijere u trajanju od 48 sati — 08.04.2011.-05.05.201 1. godine;

* Profesionalni razvoj na nivou $kole u trajanju od 8 sati— 14.06.2011. godine;

* Spre¢avanje ranog napustanja $kolovanja u trajanju od 16 sati — 05. 1 06. 09. 2011. godine;

* Seminar vrénjacke edukacije realizovan u okviru projekta »Bolje moguénosti za zaposljavanje
mladih« - 09.-12.03. 2012. godine; *Mentorstvo nastavniku pripravniku u trajanju od 8 sati-
14.11.2012. godine;
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* Komunikacijske vjestine u nastavi — 16.04.2014. godine;

* Kooperativno uéenje u cilju stvaranja pozitivne konstruktivne klime u 3koli u trajanju od 8 sati-
17.04.2014. godine;

* Podrska talentovanim i darovitim ucenicima u trajanju od 8 sati — 24.06.2014. godine;

* Obrazovanjem protiv predrasuda u trajanju od 16 sati — 17. 23, 03.2015. godine;

*Metode udenja i poducavanja u sluzbi kreativne nastave u trajanju od 12 sati — 19. i 25. 04. 2015.
godine;

*Metode nastave i ucenja u trajanju od 8 sati — 19.03.2016. godine; *Obrazovanje za odrivi razvoj —

Zeleni paket — 07.05.2016. godine; *Karijerna orijentacija u srednjoj 8koli u trajanju od 5 dana — 08.04.
—14.05. 2016. godine.

*Vjestine vodenja karijere u srednjim stru¢nim $kolama - 21-23.03.2017. *Interaktivna obuka —
Program za trenere u trajanju od Cetiri dana 24-27. ] 1.2016.godine, a 14.12.201 6.godine poloZila ispit
za trenera u skladu sa procedurom Zavoda za Skolstvo/Odsjeka za KPR.

*Radionica »Uloga vaspitno-obrazovnih ustanova u prevenciji i zastiti mladih od nasilja u porodici« -
18.10.2017.godine

* Obuka za izradu i primjenu Individualnog tranzicionog plana —ITP — 24.11 2017. godine;

* Heal Your Life —workshop leader training based philosophy of Louise Hay- 26.11.-02. 12.2017.
godine.

* Ka punoj inkluziji u osnovnoj i srednjoj $koli -18.11.2017. godine.,

*Obuka za izradu i primjenu IROP-a — 08. ] 2.2017. godine.

* Moje vrijednosti i vrline - 06.-08.11.2018. godine

*Psihosocijalna podrska uéen icima/djeci u stresnim situacijama — 20, j 21 .03.2019.godine
*Trening za pripremu RYCO projekata u trajanju od 3 dana -26.29.09.2019.godine
*Ucesce na Kampu u Prilepu u okviru RYCO projekta » VOICES«

*Lokalni koordinator za Niksi¢ u RYCO projektu » VOICES«

*Uspjesno zavrsila trodnevni trening »Developing Inclusive Competences to Create Stimulating
Learning Environments and Prevent Drop —Out« 24-26. jun 2020.godine

*Obuka za korid¢enje Office 365- novembar 2020, godine

*Ucesce na treningu »,.Postujem te — poStuj me* u svijetu bez diskriminacije lica sa invaliditetom-
28.12.2020.godine

* Obuka za nastavno osoblje 0 osnovnim temama invaliditeta i inkluzivnog obrazovanja : NAUC] —
PRIMIJENI — PROMIJENI - 29.09. i 30.09.202]. godine

*Interkulturalno obrazovanje —02.04.2021.godine

*Primjena koncepta digitalna $kola — 06.11.2022. godine

*Uvod u obrazovanije za digitalno gradanstvo — 01.12.2023. godine

*Upotreba medija za u¢esée u demokratskom drugtvu — | 8.03.2023.godine

*Obuka eksternih evaluatora Centra za struéno obrazovanje (dvodnevna obuka)

*Ocjenjivanje u funkciji razvoja udenika i unapredenja nastave - 17.10.2023.godine

*Obrazovanje u oblasti smanjenja rizika od katastrofa—29.11. i 30.11.2023.godine

PROGRAMI STRUCNOG USAVRSAVANJA NASTAVNIKA CLJI JE AUTOR I TRENER
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Elektronsko nasilje medu vrsnjacima i njegova prevencija
Karijerna orijentacija ucenika u osnovnim i srednjim Skolama
Saradnja porodice i vaspitno-obrazovne ustanove

Timski rad i saradnicko ucenje

Upotreba metoda aktivnog ucenja u razrednoj nastavi

Katalog programa struénog usavrSavanja Zavoda za $kolstvo za 2022/2024 godinu

Do uspjesne nastave uz primjenu razlicitih metoda
Timski rad i saradnicko ucenje

Prevencija nasilja u vaspitno obrazovnim ustanovama
Uloga nastavnika u podsticanju darovitosti kod djece

Katalog programa struénog usavrSavanja Centra za stru¢no obrazovanje za 2022/2023 godinu

Profesionalna orijentacija ucenika u srednjim Skolama

Katalog programa struénog usavrSavanja Centra za struéno obrazovanje za 2017/18, 2018/19,
2019/2020

Do uspjesne nastave uz primjenu razlicitih metoda

Timski rad i saradnicko ucenje

Znacaj adekvatne neverbalne komunikacije u vaspitno-obrazovnom procesu
Prevencija nasilja u vaspitno obrazovnim ustanovama

Uloga nastavnika u podsticanju razvoja darovitosti kod djece

Nastavnik kao istrazivaé

Karijerna orijentacija ucenika u osnovnim i srednjim Skolama

Katalog programa struénog usavrSavanja Zavoda za Skolstvo za 2019/20, 2020/2021 godinu

Podsticanje darovite djece u vaspitno-obrazoviim ustanovama
Prevencija nasilja u vaspitno-obrazovnim ustanovama

Timski rad i saradnicko ucenje

Primjenom metoda i tehnika rada do podsticajne klime za ucenje
Nastavnik kao istrazivac

Katalog programa strucnog usavriavanja Zavoda za kolstvo za 2017/1 8,2018/2019
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UCESCE U PROJEKTIMA

Koordinator projekta RYCO projekta VOICES (lokalni koordinator za Niksi¢) — 2019/2020

Koordinator projekta »Socio emocionalno kompetentni mladi« koji je podrzan od Opstine Niksi¢ —
2021/2022

Autor i realizator radionica za razvoj socio-emocionalnih kompetencija u projektu Pruzi mi rukuy —
2024.

Autor i realizator radionica za prevenciju nasilja u okviru projekta PowerUp Youth — 2024,




BIOGRAFIJA DOKTORANDA MR MARIJE DRAGANIC

Marija Dragani¢ je rodena u Savniku 16.06.1987. godine. Prva &etiri razreda osnovne Skole
zavrsila je u JU OS ,,Bogdan Kotlica® u Malinsku, u Savniku, a od petog razreda do kraja
osnovne Skole je pohadala JU 0% »Jovan Dragani¢“ y Petrovi¢ima, u Niksiéu, Gimnaziju je
zavrsila u Niksicu, a Filozofski fakultet Studijski program za pedagogiju upisala je 2005. godine,
Fakultet zavr3ava 2009, godine kao najbolji student u SVojoj generaciji i na istom fakultety
upisuje magistarske studije koje zavriava sa najveéom ocjenom 2013. godine. Tema njenog
magistarskog rada je bila Podsticanje darovitih ucenika u osnovnim Skolama vaspitno-
obrazovnog sistema Crne Gore. (mentor - prof. dr Sasa Mili¢). Iste godine, Marija upisuje
doktorske studije. Na doktorskim studijama se bavi zastupljenoS¢u, pojavnim oblicima
elektronskog vrinjackog nasilja, kao i prevencijom ove vrste nasilja. U radu se dotakla i uzroka i
posljedica elektronskog nasilja. Pod mentorstvom prof. dr Sase Milica je izradila tezu: Oblici,
zastupljenost i prevencija elektronskog nasilja medu srednjoskolskom populacijom u Crnoj Gori.
Od 2010. godine Marija radi kao pedagog u JU Prva srednja struéna gkola u Niksicu, a od 2021.
godine i kao saradnik na Univerzitety Mediteran.

Tokom svog rada Marija Dragani¢ je prepoznata, imedu ostalog, i kao osoba koja u svom radu
istrazuje, pronalazi i implementira razli¢ite strategije za prevenciju vrsnjackog nasilja sa
posebnim akcentom na elektronsko vrsnjacko nasilje. Neke od aktivnosti po kojima je prepoznat
njen rad su projekti koji promovisu razvoj socio-emocionalnih vjestina i prevenciju vrinjackog
nasilja.

Glavna i odgovorna je urednica publikacije Socio-emocionalno kompetentni mladi u kojoj se
mogu naci radionice za vrinjatke edukatore, kao i radionice koje vrinjacki edukatori realizuju sa
svojim vr3njacima. Autorka je nekoliko nau¢nih radova i recenzent je radova koji se nalaze u
znacajnim svjetskim Casopisima poput Casopisa SAGE Open, Journal of Complementary and
Alternative Medical Research, Asian Journal of Education and Social Studies.

Da je Marija Dragani¢ veoma uspje$na na svom profesionalnom putu svjedoée i brojne
aktivnosti i angaZmani od strane institucija znacajnih za obrazovanje. Neki od njih su njeno
uces¢e u pisanju novog Programa rada pedagoga, uklju€enost u eksternu evaluaciju vaspitno-
obrazovnih ustanova, autorstvo brojnih programa stru¢nog usavrSavanja koji se nalaze u

Katalogu programa struénog usavrsavanja Zavoda za $kolstvo i Katalogu programa stru¢nog




usavrSavanja Centra za strué¢no obrazovanje. Marija je i licencirani trener za realizaciju struénih
usavrSavanja nastavnika, licenciran od Zavoda za Skolstvo, kao i ispitiva& prilikom sticanja
kvalifikacije Asistent/kinja za prevenciju nasilja u 3koli, licenciran od Ministarstva prosvjete,
nauke i inovacija Crne Gore.

Marija je osoba koja se kontinuirano profesionalno usavriava o &emu svjedoce i brojne obuke i
struna usavrSavanja koja je pohadala. Pored toga, ona je veoma aktivna na polju kulture kao
pjesnikinja, ucesnica i organizatorka brojnih kulturnih dogadaja. Objavila Je i zbirku poezije, a

njena poezija je nagradivana i objavljivana u zbornicima i Casopisima.

NAUCNA DJELATNOST
Objavljeni radovi:

-Dragani¢, M., Grbovié, S., & Adzi¢ Zegevic, A. (2024). The Incidence and Forms of Cyberbullying
and the Connection Between Cyberbullying and Self-Esteem Among High School Students in
Montenegro. Sage Open, 14(1). https:/doi.ore/10.1177/21 582440241239124

-Dragani¢, M. (2021): The connection of committing and experiencing cyber-bullying peer violence
with depression, anxiety and stress in high school students.
https://advance.sagepub.com/articles/preprint/The connection_of committing and experiencing cybe
rbullying_peer_violence with depression anxiety and_stress in high school students/15155820

Grbovi¢, S. i Dragani¢, M. (2017): Faktori nastave geografije usmjereni na ucenika — iz perspektive
ucenika, Nastava i vaspitanje, Pedagosko drustvo Srbije, Beograd.

- Dragani¢, M. (2015): Specifi¢nosti stvaralastva dece na predskolskom uzrastu, Vaspitanje i
obrazovanje, Podgorica.

- Dragani¢, M. (2012): PRNS proces-ka kvalitetnijem ucenju i poduéavanju, Profesionalni razvoj
nastavnika u Crnoj Gori, br. 9. , Zavod za $kolstvo, Podgorica.




RECENZIJE

- Recenzent originalnog nauc¢nog rada pod nazivom Integrated Reiki therapy for the
treatment and management of Psychosomatic disorders. A pilot study u Journal of
Complementary and Alternative Medical Research.

- Recenzent originalnog naucnog rada pod nazivom Academic stress measurement and
management of radiologic technology students u Asian J ournal of Education and Social
Studies.

- Recenzent originalnog nauénog rada pod nazivom Effects of mobbing on organizational
commitment and organizational silence levels of teachers u Easopisu SAGE Open.

- Recenzent originalnog nau¢nog rada pod nazivom Examining the relationship between
teachers’ motivation to continuous professional development and professional learning
community using structural equation modeling u ¢asopisu SAGE Open.

- Recenzent dijela knjige Recent Updates in Disease and Health Research,

ZAVRSENI SEMINARI I OBUKE

* Program za razvoj karijere u trajanju od 48 sati — 08.04.2011.-05.05.2011. godine;

* Profesionalni razvoj na nivou gkole u trajanju od 8 sati— 14.06.2011. godine;

* Sprecavanje ranog napustanja Skolovanja u trajanju od 16 sati — 05. i 06. 09, 2011. godine;

* Seminar vr$njacke edukacije realizovan u okviru projekta »Bolje moguénosti za zaposljavanje

mladih« - 09.-12.03. 2012. godine; *Mentorstvo nastavniku pripravniku u trajanju od 8 sati-
14.11.2012. godine;

* Komunikacijske vjestine u nastavi — 16.04.2014. godine;

* Kooperativno uenje u cilju stvaranja pozitivne konstruktivne klime u $kolj u trajanju od 8 sati-
17.04.2014. godine;

* Podrska talentovanim i darovitim uéenicima u trajanju od 8 sati —24.06.2014. godine:;

* Obrazovanjem protiv predrasuda u trajanju od 16 sati — 17.123. 03.2015. goding;

*Metode ucenja i poducavanja u sluzbi kreativne nastave u trajanju od 12 sati — 19. i 25. 04. 2015.
godine;

*Metode nastave i uéenja u trajanju od 8 sati — 19.03.2016. godine; *Obrazovanje za odrZivi razvoj —
Zeleni paket — 07.05.2016. godine; *Karijerna orijentacija u srednjoj Skoli u trajanju od 5 dana — 08.04.
—14.05. 2016. godine.

*Vjestine vodenja karijere u srednjim struénim gkolama - 21 -23.03.2017. *Interaktivna obuka —
Program za trenere u trajanju od &etiri dana 24-27.11.20 16.godine, a 14.12.2016.godine polozila ispit




zatrenera u skladu sa procedurom Zavoda za Skolstvo/Odsjeka za KPR.

*Radionica »Uloga vaspitno-obrazovnih ustanova u prevenciji i zastiti mladih od nasilja u porodici« -
18.10.2017.godine

* Obuka za izradu i primjenu Individualnog tranzicionog plana —ITP — 24.11.20]7. godine;

* Heal Your Life —workshop leader training based philosophy of Louise Hay- 26.11.-02.12.2017.
godine.

* Ka punoj inkluziji u osnovnoj i srednjoj koli -18.11.2017. godine.

*Obuka za izradu i primjenu IROP-a — 08.12.2017. godine.

* Moje vrijednosti i vrline - 06.-08.11.2018. godine

*Psihosocijalna podrika ucenicima/djeci u stresnim situacijama — 20. { 21.03.20] 9.godine
*Trening za pripremu RYCO projekata u trajanju od 3 dana -26.29.09.2019.godine
*U€esce na Kampu u Prilepu u okviru RYCO projekta » VOICES«

*Lokalni koordinator za Niksié u RYCO projektu » VOICES«

*Uspjesno zavrsila trodnevni trening »Developing Inclusive Competences to Create Stimulating
Learning Environments and Prevent Drop —Out« 24-26. jun 2020.godine

*Obuka za koriscenje Office 365- novembar 2020.godine

*Utes¢e na treningu »:Postujem te — postuj me* y svijetu bez diskriminacije lica sa invaliditetom-
28.12.2020.godine

* Obuka za nastavno osoblje 0 osnovnim temama invaliditeta i inkluzivnog obrazovanja : NAUC] —
PRIMIJENI - PROMIJENI —29.09. i 30.09.2021. godine

*Interkulturalno obrazovanje — (02.04.2021 .godine

*Primjena koncepta di gitalna 8kola — 06.11.2022. godine

*Uvod u obrazovanje za digitalno gradanstvo — 01.12.2023. godine

*Upotreba medija za ugece u demokratskom drugtvy — 18.03.2023.godine

*Obuka eksternih evaluatora Centra za strucno obrazovanje (dvodnevna obuka)

*Ocjenjivanje u funkciji razvoja ugenika i unapredenja nastave - 17.10.2023.godine

*Obrazovanje u oblasti smanjenja rizika od katastrofa — 29.11. i 30.1 1.2023.godine

PROGRAMI STRUCNOG USAVRSAVANJA NASTAVNIKA CLJI JE AUTOR I TRENER

Elektronsko nasilje medy vrswjacima i njegova prevencija
Karijerna orijentacija ucenika u osnovnim i srednjim Skolama
Saradnja porodice i vaspitno-obrazovne ustanove

Timski rad i saradnicko ucenje

Upotreba metoda aktivnog ucenja u razrednoj nastavi

Katalog programa struénog usavrsavanja Zavoda za $kolstvo za 2022/2024 godinu

Do uspjesne nastave uz primjenu razlicitih metoda
Timski rad i saradnicko ucenje

Prevencija nasilja u vaspitno obrazovnim ustanovama
Uloga nastavnika u podsticanju darovitosti kod djece




Katalog programa struénog usavravanja Centra za stru¢no obrazovanje za 2022/2023 godinu
Profesionalna orijentacija ucenika u srednjim Skolama

Katalog programa stru¢nog usavrsavanja Centra za struéno obrazovanje za 2017/18, 2018/19,
2019/2020

Do uspjesne nastave uz primjenu razlicitih metoda

Timski rad i saradnicko ucenje

Znacaj adekvatne neverbalne komunikacije u vaspitno-obrazovnom procesu
Prevencija nasilja u vaspitno obrazovnim ustanovama

Uloga nastavnika u podsticanju razvoja darovitosti kod djece

Nastavnik kao istrazivaé

Karijerna orijentacija ucenika u osnovnim i srednjim skolama

Katalog programa struénog usavrsavanja Zavoda za $kolstvo za 2019/20, 2020/2021 godinu

Podsticanje darovite djece u vaspitno-obrazovnim ustanovama
Prevencija nasilja u vaspitno-obrazovnim ustanovama

Timski rad i saradnicko ucenje

Primjenom meloda i tehnika rada do podsticajne Kime za ucenje
Nastavnik kao istrazivacé

Katalog programa struénog usavriavanja Zavoda za $kolstvo za 2017/1 8,2018/2019

UCESCE U PROJEKTIMA

Koordinator projekta RYCO projekta VOICES (lokalni koordinator za Niksi¢) —2019/2020

Koordinator projekta »Socio emocionalno kompetentni mladi« koji je podrzan od Opstine Niksi¢ —
2021/2022

Autor i realizator radionica za razvoj socio-emocionalnih kompetencija u projektu Pruzi mi ruku —
2024.
Autor i realizator radionica za prevenciju nasilja u okviru projekta PowerUp Youth — 2024.
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Prof. dr 8ala Mili¢
BIOGRAFLIA sa BIBLIOGRAFLIOM

Roden sam 14, avpusta 1966.g. u Podgorici. Osaovno i srednje obrazovanje stokao sam u

FPodgorici. Diplomirao sam na Filozofskom fakulety — Odjeljenje za pedagogiju Univerziteta u
Beogrady 18. cktobra 1989.g, & tema mog diplomskag rada bila je iz oblasti Nacionalne Istorije
Skolslva i glasila je »Lignost, weijeme i prosvietiteliske ideje Svetog Petra Cetinjskoge.
Postdiplomskemagistarske studije nastavio sam takode na Filozofskom fakultein Univerziteta u
Beogradi, na Grupi za op¥w pedagogiju. Tokom rada na magistarskoj tezi istraZivao sam elekte
primjene ingvativnih obrazovnih madels u obrazovinom sistemu Crne Gore | 4. Jula 20022
odbranio sam magistarsku tezu na temy aIndividualizacijs v vaspitno-obrazovnom procesu: na
primjeru Programa »Korak po korake 1 osnovnim kolama Crne Gorew. Visegodisnje aktivio
sudjelovanje u reformskim procesima u obrazoviom sistemu Crme Gore povezao sam i s2 majim
istraZivatkim radom na doktorskim studijama, a ua temu doktorske disertacije odabrao sam
aktuelne agpekie unaprijedenja nastavnog procesa i ona je glasila »Komunikacija nastavnik -
ugenik, i efikasnost kooperativnog udenjac. Doktorsku disertaciju sam odbranio 14. aprila 2004.5
na Filozofskom fakultetu Univerziteta u Novom Sadu. Znanje stranih jeziks stekao sam tokomn
redovnog Skelavanja, kao i na Instituty za steane Jezike u Podgorici - prema klasifikaciji Cormon
European Framework of Reference (CEF) level ~ Engleski jezik (understanding C1, speaking C1,
writing B2); ltalijanski Jjezik (understanding A2, speaking A L, writing A1),

Baziéni radni anga¥mani;

Prvi radni adnos zasnovao.sam u Ceniralnoj narodnaj biblioteci Crne Gore , Burde Crnojevié” na
Cetinju na poslovima i radnim zadacima bibliotekara u periodu juli 1990 — juli 1991. Nakon toga
radni odnos sam zasnovao u Narodnoj hiblioteci “Radosay Ljumovic®, takode na radnom mjestu
hibliotekara u periodu od jula 1997 do decembra 1993, Uporedo sa tim, u periodu decembar 1994
- decembar 1995. bio sam radno angeoven u Medunarodnoj federacifi-crvenog krsta i ervenog
polumjeseca (cheva)- u Traurna centry za Zrtve tata koji je bio Jociran u Podgorici, na poslovima
strugnog saradnika za psiho-socljulnu pomed Frtvama rata. Moj dalji radni angaiman veran je 2
Institul za ot\iﬂfj"éma druftve Crne Gore gdje sam radio na posiovima koordinatora obravevnik
programa u periodu od januara 1996 do decembra 2001, poslije Sega zasnivam radni odnox o
Pedagoskom centru Crne Gore na poslovima izvr¥nag direktora Centra. Maja 2002.g. sam ingam
za predavads vife Skole na Filozofskom faleultety o Nik8iéu na Odsjeki za predikolsko vaspitanje
(predmeti: Predskolskn pedagogija i Metodika vaspitnoobrazovnog rada), & uporedo sam radio §
na poslovime nastavnog saradnika na Odsjeku za obrazovanje ulitelja na predmetu Opdta

; '5ma€ﬁ§ﬁﬂ=—wﬁonmﬁwanc~dﬁk—tﬂf&k&-d§s&rt«a@sijﬁuizﬁbmn~s.am-tz--:svanjas-eiosam-a—m—pradmm 7T —

pedagogija na Filazofskom fukulietu u NikSic (februar 2005.¢.). u potom u zvanje vanmdnfag
profesara {februar 2010) i od tada sam na Univerzitety Crne Gore bio angaZovan na slijededin
{akultetima/predmetimas '

I TVilozofski fakultet Niksié - nastavik na stijeddedim disciplinama: Komparativna pedagogija | -
Saveemeni pedagogki praver; Komparalivna pedagogija IT ~ Saviemeni obrazovai sisteini;

at
7



LR o

Savremen! predikolski sistemi; Uved u pedagogiji; Teorija vaspilanja; Osnovi pedagogije;
Inierkulturaing pedagogiia; Sosijalna pedagogita, Evaluacija predikolske ustanove;

2. Swdijski Program za obrazovanje ugitelja u Beranama: Uved y pedagogiju; Teorija vaspitanja
(2006-2014);

3. Fakultet likovnik umjemosti | Muzigka akademija Cetinje: “nastavnik ha disciplinama
Pedagegija i Didaktika (2007-2009);

4. Studijski program za obrazovanje ufitelia na albanskom jeziku: nastavnik na disciplinama:
Uvod u pedagogiju, Teorija vaspitanja | Didakiika (2004-2007),

3. Priradno-matematieki fakultet: nastavnik na disciplini Pedagogija na studijskim programima za
matemariku, fziky | biologiju (2014-).

Dodatni radni angazmani Pored baziénih radail; angaZmarna, u prethodnom peritcedy aktivno sam
angaovan | na brojnim drugim poslovima i radnim zadacima u zemlji i inostranstvu, Medy
najznatajnijim dodatnim angaZmanima u Crnoj Gori, izdy afumn slijedede: &ap nacionalnog Saviei
3 opste abrazovanje Crie Gore u dva mandata, 8lan Odbora va pedagogiju i psihologiju CANU,
paotpredsjednik Odbora za obrazovanje CANU, &an radnng tima za potprojekat Obrizovanje u
okviry hacionalnog projekta CANU ,Crna Gora u XX stoljeéu — u eri kompetitivnosti”, &lan
Radne grupe Viade Cene Gore za pregovore o pridruZivanju B (poglavije 26 - Obrazovanje i
kultura), &lan Vijeda druftvenih navka Univerziteta Cre Gure (2010-2013), Blan Senulu
Univerziteta Crne Gore {2013 - -}, &lan Upravnog odbora za projekat Evolunimont™ u realizaciji
Univerzitela Cepe Gore; &lan Radnog tijela za redrganizaciju i integraciju Univeriteta Crne Ciore.

MNa polju naugno-istraZivatkog rada istiden slijedede: rukovodilac nauino-istrazivatkih projekata
cdobrenib od strane Ministarstva nauke Crne Gore |, Indikatori razvoja multikaltucalnosti |
gradanskc svijesti u obrazovnom sistemu Crne Gore” (2010201 2} i, Razlosi neuspicha djere
romske populacije u obrazovnom sistemu Crne Gore™ (2012-20 14), te vadedi istradivaé na nauéng-
istrazivatkom prajekiu whvaluacija reforme predikalskag obrazovanja u Crnaj Gori” (2012-2014).
Ma polju strukturalnih | kurikularnih reformi istidem slijedede: akademski rukovodilac TEMPUS
prajekia |, Edutation Policy Support Program®™ 2010-20143), insu tucinnalni koonlinator za
Univerzitet Cme Gore TEMIUS projekta COMGRAD™ (2012-2014), t¢ vodedi saradnik na
TEMPUS projekeu ,,Foundation of Inclusive Fducation [n Momenegein Higher Bdueation™ £2012-
20135),

Clan gam | nacionalnog FIERE tima (Higher Fducation Reform in Burupe), imenovan od strang
I?:wmpskﬁ—kmm?sijﬂ_hkz Jwliv hilateraing uni fﬁ:{?jttfﬁ%‘:?mﬁﬁifm]ﬁ}ﬁ istiem shiededs’ rukovedilsc
projekta razmjene nastavnog kadra i studenata sa Univerzitetom fuvestula 17 Finske, e
rwkovadilae projekta bilateralne nauéno-istraZivadke smadnje sa Odsjckom za pedagogiiy
Sveudilisla u Zagrebu (projekat adobren od strane Ministarstva nauke Crne Ciore | Ministarstvi
nanasti Republike Hrvatske, 2012-2014). Nu list sam eksperata 7a cvaluuciju Savjela za
visokobkolstvo Cras Cione, t¢ na listi medunarodnil) wksperata Agencije za 1azvaj Vis"k"{g
obrazovanja l osiguranje kvaliteta Bosne | Ht:rcegm'a“uﬁ-:}fri Licoeralnom direkinraty za istrazivanie
ktnovaeije Bvropske komisije, imenovan sam nactonalnu kontakt osebu za program |, Science



in Sﬂﬁiﬂty“ {2912f~2*31 3). Predsjednik sam Odbora za obrazovanje Macionalne komisije Crms Gore
a4 saradnju sa UNESCO, glan vecenzantskih komisija pri Zavodu za udzbenike i nastavna stedstva;
&lan komisija za polaganje strugnih ispita imenovan od strane Zavoda za Skolstvo Cre Gore;
predsjednik Upraviog adbora Centralne naradne bibilioteke | Purde Cinojevi” na Cetinju,
Imenovan od strane Viade Crne Gore, autor sam | implementator deset programa za profesionalna
Usavriavanje nastavnika koji su akreditovani og strane Zavoda 24 Skolstvo; Elan Crnogorskop
nacfenalnqg odbora za procjenu stanja Prava djeteta u Cmoj Gorj®, ‘

0d angaimana ra medunarodniom planu, kag najznagajnije izdvajam: &lan “Intemaciana‘fm:ﬁiep
by Step Asoei jacije" sa gjedistem yu Amsterdamu — Holandija i &lan njenog Borda direktora u
mandatu 2002 - 2004.g.; glan Internacionalnog savjetodavnog komiteta Svjetskog obrazoviog
foruma &ije je sfediste u USA (2011 - -); &lan vam zastupnik za Crou Gory NAEYC - USA
(Matioan! Association far Education of Young Chiidren) sy sjediftem u Vasingtonu, a od maja
20098, lan sam j Savjetnitkog borda NAEYC za projekat »Problematiks obrazovanja
imigrantske djsceq; &lan sam zastupnik za Crau Gory nacionalnog komitcta SAD 24 djecu sa
posebmim potrebama {Counci] for Exeeptional Children — Washington DC); bio sam programski
direklor za implementacijy brojnib intermacionalnih prajekata u nafem obrazovnom sistemuy, o
kajih su najznacajniji Roma Education Inttistive, Step by Step Project, Reading and Wriling for
Critical Thinking Project, Inclusive Education, Minarity Education f sf. | PO tom osnovy ostvario
aktivau saradnjy s8 Roma Education Ininative Budapest, UNICEF, Open Society Institute New
York, International Reading Association USA, Project tor Ethnje Relation - Prinston University
USA,

NAUCNOISTRAZIVASK A DJELATNOST
Monografije - Dio naugne moenogralije izdate od strane renomira fanog medunarodnog jzduvads

Milg, 8., Maslovari¢, B., Novovié, T. (2013) Basic elements of implementation of g
concept of nclusive education, Indepundent Scientific Monagraph. 1-57, 94-170. 1584
978-3-659- 49601-1. Izdavad: Lumbert Academic Publishing (Saarbriiuken, Germany);
Autirska naudna monografija izdata kod nas &ji je izdava micionatne akademije nuuka/
driavni univerzitot

Milie, 8. (2011) Indikatori razvoja multikuluralnosti 1 gradunske svijesti o runom
dietinjstvy (predikolstve j prvi ciklus osnovie Skole) u ohrazovnom sistemu Clrne Ciopg, 1-
220. ISBN D78-86-7798-063-4. Izdavak: Filozofski fukultet Universites trme Cove
(Niksi¢, Crna Gora);

Dis nauéne monografije izdale kod nas (i u okruZenju) iji su izdavadi nacionalne
akademije Faka trZavni-umiverziteti--dio-knji Lo mudijskog karakrera iadats ki il nas

= Mili¢, 5. (2010} Znaga) i specifitna uloga ranog obrazovanja. U monografiji »f rs Gora u
XX stoljedty — u er kompetitivnostix - Obrazovanje hrednik akademik Forke Vukotié,
CANMUposebna izdanja - monografije i studije, 73 (10): 45-61 1SN 978-86 721 5.240-1.
Izdavag: Crnugorska skadem Ha naula i umjetaost Podgorica, Crna Goru g

Mili¢, 8. (20i0) Inicijalno obrazovanje nastavaog Kindva u Crooy Gori, U mosera liji »iima
Gora w XXI stoljeén — u eri kompetitivaostiv - | tbragovanje furednik ai s mik Perke
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‘v‘uknh.:i. CANU-posebna izdanja - mon ografije i studije, 73 (10): 221 - 238. ISBN 978-86-
7215-240-1. Jzdavaz: Crnogorska akad emija nauka i umjetngst] (Podgorita, Crna Gora):

Radovi gbjavi 61 u Zasopisima koii se nalaze y medunarodnim hazama podataka

= Milig, . (2013) The teenty-first century university and the concept of lifelong learning,
Austealian Journal of Adult Learning, 53 ( 1/2013): 159-179.: IS8N 1443-1394;

- Mi’liﬁ,._sﬂ, (azivoda, N. (2014) Place and role of children's interests in sontemporary
ed;‘caﬁcmai process. Croalian Journal of Education (Certificats of acceptance). ISSN 1848.
3189;

Radovi y_medunac Mmsmmmmmm. u_bazi_podataka, a imajn redoviny
mt;__gllgaredn;j,distribuciiu 1 rezime na Stranom jeziky

o Milie, 5. (2010) Reform of Bducation Systems in Balkan Countries — Montencpro.
Education Sciences, 1: 91-106. 185N HO9-8740 flanak je na osnovy saglasnosti autora
reprintan u monoprafiji; Bducation in Sourh Eastern Eurape (2011) /eds. Calogisnnakis,
P., Karras, K.G » Wolkuter, C.C/ ISBN 978-] -86822-605- 4. edavag: Potchefvuaom:
Platinum Press (Potchelstroom, South Adfricn),

Milic, S. (201t) Montenegroin PISA. CEPS Journal, 1 (3/20113: 75-95. ISSN 1855-97 19
= Milig, 8. (2009) Moguénosti autentiénoy podufavanja u preds$koiske] ustanovi iz
perspeklive saviemenih obrazovnih modela, Pedagopija, LX|V (212009): 203-234. [SSN
0031-3807

Mihg, 5., Marojevid, ). 2014) Implemuntacija koncepta djetijih prava u cimbgorskom
obrazovoom sustavy, o Pedagogijska istraZivanja {portvda o prihvatanju Elanka »a
objavijivanje), ISSN 1334-7888, 1.2.3 A

Radovi obiavlieni v damagim &ssopisiima

= Milig, s. (2010) Ud¥benik u kulturolodke senzilivnim nastavnim pricdmetinig, 1 Yaspitanje
1 obrazovanje, 2/2010: 151-156. ISSN 0330- 1094, DI

= Milié, 8. (2010) Pozitivni cfek primjone inkluzivioy obeuzovanju, u Vespitsje i
obrazovanje, 1/2010: 31-44. ISSN (1330-1094;

Radoyi na kong resima, simpozijuming | semingrima y IOSIrENSLYY

= Milié, 5. (2009} Inclusive Education Trends and Child faghts, Keynote Apeaber -
Proceedings ot Regional Conference for ECD “Tnclusive Cducation and Diversity in E{af‘f
~ Years” organized by Arab Resources Collective and Lebanese American University
(Nnvé;nlﬁé_rﬁ_ﬁ; 009, Beirit. Tobanes A .
= Ginsherg, M., Mili¢, S. (2009} Eardy Childhoeod and Development as tlw: 5w s .FW
Integration and Social Inclusion of Im migrant Familics in New Host Societies, «i Lotation
at International Step by Step Association 10th Apa Conlerence "Sewit o1 looge -
Effective Investment in Early Childhood for Enduring Social Progress” (€1 laber 11417,
2009, Buchurest, Romania); : ) ;
- Milig, 8. (2013) Development of Multicultamfism and Civic {.‘rms::fui-“fi}'-i??u n
Montenegrin Bdueationa] Systen, Proceedings of 161 Conference of the L kay & wiely
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for Pedagogy and Education “The Image of the Other/the Neighbour in the Educational
Systems of the Balkan Countries” (Septembey 26th, 2013 — Thessaloniki, Greece);

Milig, 8. (2013) Europeizacija ebrazoynih sisterna i harmonizacija obrazovnih politika,
Zbomnik radova sa Znanstveno-strugne medunarodne konferencije “Ka novim iskoracima
u odgaju i abrazovanju® (11,190,201 3., Surajevo, Bosna | Hercegovina);

Mili¢, 8, (2013) Evaluation of inelusive education in education system of Montenegro, |
Proceedings of 11 Internationy] scientific and practical conference “Development of
inclusive education: problems, search of solutions” organized by Ministry of Education of
Tajikistan and Academy of Eduestion of Tajikistan (November 21st, 2013 - Dushanbe,
Tajikistan);

Milié, S, {2014) Perception of early childhood education in Maontenegro, presentation at
24th EECERA Conforence (Etropean Early Childhooe Education Research Association)
“Us, them & me: Lniversal, Targeted oy [ndividuated Early Childhood Programmus™
{September 7-10, 2014, Crete, Grecce): '

Mili¢, 8. (2013) Interkutlrualni dijalog u nastav; povijesti, iziaganje na Medunzradnoj
snanstvenaj konferenciji “Interkultuzalng kurilwlum 7 odgoj za razlidliost”, Filozolski
[kttt Zagreb {decembar 201 2

Mili¢, 8. (2014) Civilizacijski i znanstveni uspekti razvoja ideje inkuziviiog abrazovanja,
izlaganje na 'Mcf]unm'cdn{aj enanstveno} kon ferenciji “Interkituraln obrazavanje i
curopske vrijednosti®, Filozofski fakuliet Zagreh (jun 2014);

Radovi na kongresima, Simpozijumima i seminarimu u vemlji
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Mili¢, 8. (2012) Razvoj konvepta inkluzije kao eivilizacijski iskorak, u zhorniku radova 52
nauciog skupa “Inkluzivne vrijednost obrazoviog sistema Crane Gore”™, CANU - Fiicija
naudni skupovi, 117 (ODN 43): 31-58. 18BN 078-86-7215-305-7. lzdavac: {,.‘rnu;,_z,,m's:ka}
akademija nuuka i umjetnosti (Podgarics, Crna Goru); Napomena: Na osnovi BJcitinlE?ii.bSlf
autora, te wz manje moditikacije, rad je reprintan w: | Interkulturalno obrazovenic i
Furopske vifjednosti* furedio Neven Hrvatis = Zagreh: Filozofski fakulier, 2014; 1SBN
978-953-56216- -4 _
Milié, 8. {2013) Interkulturalni dijalog u nastuvi istorije, u zboriky radova sa ninenog
skupa “Istarijska nauka, program i nastava istorije u Bkolama”. CANU  Edicijn il
skupovi, 114 (ODN 84); 71-85, ISBN 978-86-72 S-306-4. aclavac: Crnogoeska shademija
nauka i umnjetnosti (Podgorica, Croa Ciora); _
Milié, 8. (2011) Tnterkwlturalng dimenzija obrazovanja nastaviiog kadia, preduvanjs na
Nauénom skopu »Koncepti ljudskih i djedijih prava i njirova realizacija u obyas w‘nnfu.';
sistemug. u Zhormiku radova 54 NEUSHOE SKUED organiveifi tilozofekog e
| Zavoda zn Skolstva /Podgorica, 21. januar 201 1Ly, 1:57-72. 1SBN 978-86-777% 1324,
tzdaval: Filozofski fakultet Universitets Crpe Giore (Mik&ié, Crma Gora);
Oljada, M., Mili¢, 8., Maslovarié, B. {261 1) Romiska obrizovna inicijativa w i i | il A4
Zborniku rudova sa nauénog skupa »Kulturns prava nacionalnih manjine © '.P_“L‘w
- depriviranih kategorija stanovniZtva u vbrazoviom sistemus u Zbornilu radovis = 1 HNDE

i

skupa u organizaciji Filozofskog fakulieta NikSié 1 Zavoda za $kelsive Podiorien



stanovaidtvg y obrazovaoem sistemuq u Zbomiky radova s naucnog skupa u organizacij;
Filozofskog fukulicta Niki  Zavods o svolstvo Podgorica TPodgorics, 21, mart 201 1 5.
2227-237. 1SBN 978-86.7798-056.; Vadavat: Filozofsl akultet Univergitota Gure
{Nik3ié, Cma Gora);

- Milig, 8. (2012) Meeting Teacher's Standards in Maontenearo, Regional confercnee
Introduction and implementation of sténdards-based cducation in SEE — models and
challenges 1112 December 202, Belgrade, Serbin / ppy SEE | cop
http:vywy ~.Gep.edursleniabont coplori-seq

ﬁﬁ%@gﬁgﬁm ji se aalaze U wedunaodnim hazama podataka
= Does history make a good citizen?. The Ruls of Adult Education in the Process of
Rethinking the pas and its Impact on Democratization. A (ase Stutly in Enster
Europe. Australian Jovmnal of Adult Learning {Manuscript Numbe: AJAL 325);
&‘{@mmﬁ_ﬂ,gxé%koii sene nalaze n_mg:ﬁgnaraﬂnmg_ggﬁ?,gmg_pggaim_ ali_imaju_rodavng
wiedunarodny distribueijy
Promlene. u akademskoj profesiji: Odgovor ng izazove u druStve. Autor- Rojana
C’ulum, lasminka Ledié Brankn Rafujac, Nena Rongevie i Murko Turk (2012} 1SBN
978-953-¢ 104-89-5. Tadavas: FilvzoBski  Fakuiter Sveudilisty u Rijeei (Rijekn,
Hrvatsleay;
= [nterfkulturaina dimenzija v odgoju i obrazovanju. Aulori- Mrojaus, Ronfevie
Ivodevig (2013). 18BN 978-953-6104-98-7. rdavad: Filozofski fakulter Svendilista o
Rijeei (Rijeka, Hrvatska); g
Navi Pt - Neve drom - Nove Kalju. Autor; Neven Hivatié (20141 18BN 07 LR
36216-2- 1. ledavax: Filozofski fakultet Sveutifist u Lagrebu (Zagyeh, Hlrvanshag,
= Futue Seenarip of Altemative Wellare: A Case Study of Khon Kaen Provines | brizish
Journal of Education, Socicty & Behavioural  Science (Manuseript P
2{}[4_81}*2335‘__93{)6}

TUIAGOSKA 11111 AFN OST-Kerigénj retirentaib stranih nuivey citerss i wtiheni:

= Re-Reading Edueation Poligies - A Handbuok Studyini the tolioy Agendu of %0, * fat
Century /1S 978-90.8 790-820.4¢
:  Psilosophy of Edueatinn - Ap Authatogy fldited by Rl Curren, JSUN w51 e
3022-6 34, Philosophica) and Ideviagical Voices in Educaaan, Socrald Cuaek, 1810, s,
36018-1 35. _
Advancing Chuality Cultures for eachers  Hducation i Burope  Tensiar il
Opportenitics | fudson, B, Zgaga 1+ Astrand, DD, ISBN 975 91. 745911425, 3.
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- 5 By Fl‘hi!:i&and Education - Ap Introduction/ Seefeldt, C. & Barbour, N, 18BN 0-13-

Studijski .?&igijﬁgﬂm*miom;tﬁe,.l
- Interku!wmina.pecfagagija — Filozofski fakulte {skrépta}
Gostujugi p rnfm@gjm{ anim univerziletima ~
= Gostujugj profesor na Uni verziietn Tyvaskyla - Finska, nov-dec 201
Struéna knij I

4

Milic, §. (2010): 'St::a{c.;g.ije vaspitno-obrazovnog rada sa Agresivaom djecom | mladima, u sNaga

Skota — kamunikacijom do znenjax / urednik . Popovié: - Podgarica: Zavod za udZbenike {str.
29.35) }SBN'Q?&Q%&M-G%E 4.4

Obiavlieni rikazi, jzviestaii ; o ertive

Mihe, 8. (2&_0?): Review of »The Construetion of a Mew Professione by Dr Jap Pesters:
Internutional Magazine for Educational Sciences and Practice = Eduvcation for Al Forum
Montenegro (No, 3-6/2009, pp. 43-44) |SSN 1800-5535

Ustala dokumentovany struéng dielatgost

- l':‘m;pmciﬂjﬁ&nik Odbora z4 obraztvanje CAN LI
= Clan Odbora za pedagogiju i psihologiju CANII

= Clan Vijeéu drudtvenih nauks UCG (2010- 2013);

Clan Senata UcG (2013 -y, .

Predsjednik Odbora za prosvietu i mlade Nacionalne komisije za saradnju sa UNESCD
(2011-y; : '

Popovié, I, Milig, S i dr. (2010): Vadi& za treners - Podgorica: Zavod 7 Skolsive;

Clan Radne grupe Ministarstva prosviete i nauke CG za izrady modela liceneiranja |

Er 1

oot

Clan Komisije za izrady Elaborata pustdiplomskit, magistarskih swdiju na S fiskom
Programu za predikolsko vaspitanje;
Ekspert Savieta za Visoko obrazovanje Crne Gore va akreditaciju novih stutdijakih
programa (http:/fweny, mpin.gov.me);
Medunarodni elspert Agencije 2 razva visokog ubraxovanja i usipurarge kvaliniy
e —Bosne | Iﬂmﬁgﬂ_}fE{]ﬁqfﬁﬂg{{{ﬁ}?ﬂ.51_&':‘5]&@{)\&!3&]?{'V’Ell itet/lista cksperata)
Recenzant dasopisa UEiteljskog ﬁakuflcﬁifﬁrﬁ?&g}aﬁu slnovacijs u nistavie (2014 .5 -
Instilucionain kourdinator I'EMPLIS CONGRAD projekta (2011-2014 X
Akademski koordinator TEMPUS projckia EDUCATION i1 1Y RO10-2013%;
- Clan projekinog tima TEMPLIS projekia FOSFIM (201220 F33;
= Recenzent Austratian Fducational Rescarcher (SSCT Thomson reuters fist — 203 3
Clan Intematianal Drganizing Conumilee — World Forum o Farly Care and Belucatis )
" {Rethmond — LISA, 200 - -) ,

- Clan nacionalnng tima projekia Higher Education Refirm in | Srape (2072 - %

B
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Recenzent Zavoa za udzheniks ; Aastavoa sredstva CG (2008 - - %

Autor | realizaror brajinih akreditovanib seminara 2a profesionalno usavravanie
nhastaynog kadra (Katalog Zavoda za Skolstvo CG);

Rukovodilag naugno-istragivadkog projekia »indikatori razvoja multikulturalnost j
eradanske svijesti u obrazovnom sistemu Crne Gorog - prajekat podezan od Ministrstva
prosvjete i nauke CG (2008-2011); )

Rukovaditae naudno-istrativadkog projekia  sRazlngi neuspieha djecce romske
populecije u obrazovnom sisteru Crne Gorew - projekat podrian od Ministrstva

prosvjete i nauke 0G (20 12-2014);

Clan tima naucno-istraZivatkog projekta sEvalvacija  reforme predikolskog
obrazovanja y obrazoviom sistemu Crne Gorek - projekat podrZan od Ministestva
prosviete i nauke CG (2012-2014);

Dobinik stipend tje Ministarstva vanjskil poslova lzracla | ufelice na medunarndiom
seminary u Jelusalimu »Professionul Development for Teachers® 29, avaust — 72,
Septembar 2011.¢ )
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Zivotopis
Marija Bartulovi¢ rodena je 1982. godine u Zagrebu. Osnovnu ¥kolu zavriava u Velikoj Gorici, a jezi¢nu
gimnaziju u Zagrebu. Godine 2005. diplomirala je sociologiju i pedagogiju na Filozofskome fakultetu
SveuciliSta u Zagrebu, a 2007. godine zaposlena je kao znanstvena novakinja na Odsjeku za pedagogiju
Filozofskoga fakulteta Sveuéiliéta u Zagrebu kao suradnica na projektu Interkulturalni kurikulum i
obrazovanje na manjinskim jezicima. Iste godine upisuje Doktorski studij pedagogije. Doktorirala je
2013. godine s temom Rodna jednakost kao dimenzija interkulturnoga kurikuluma, pod mentorstvom
prof. dr. sc. Nevena Hrvatiéa. Od 2016. godine u znanstveno-nastavhome je zvanju docentice na
Odsjeku za pedagogiju Filozofskoga fakulteta Sveuéilista u Zagrebu. U znanstveno-nastavno zvanje
izvanredne profesorice u podrugju drustvenih znanosti, polje pedagogija, izabrana je 2022. godine.
- Sudjelovala je u izvodenju nastave niza kolegija na Odsjeku za pedagogiju, a trenutno je nositeljica i
izvodacica kolegija Kvalitativna istraZivanja obrazovanja, Osnove interkulturne pedagogije i Seksualna
pedagogija. Do sada je objavila jedan priruénik (u suautorstvu), nekoliko poglavlja u knjizi te niz radova
u znanstvenim casopisima, bila urednicom jedne znanstvene monografije te prezentirala rezultate
istraZivanja na brojnim domacim i medunarodnim znanstvenim konferencijama, a bila je uklju¢ena i u
razliCite znanstveno-istraZivacke projektne aktivnosti. Sudjelovala je u razliéitim aktivnostima
podupiranja profesionalnoga razvoja djelatnika u odgojno-obrazovnim ustanovama i popularizacije
znanosti. Clanica je urednistva znanstvenoga Casopisa Intercultural Education te upravljackoga odbora
medunarodne organizacije International Association for Intercultural Education. Njen aktualni
znanstveni rad usmjeren je na moguénosti primjene kvalitativne metodologije istraZivanja u
visokoskolskoj nastavi i unapredenju kvalitete odgojno-obrazovne prakse; LGBT inkluzivnost odgojno-

obrazovnih ustanova i unapredenje kvalitete obrazovne inkluzije u¢enika izbjeglica.

Popis radova:
a) kronolo3ki pregled objavljenih znanstvenih radova do izbora u posljednje znanstveno zvanje

(viSe znanstvene suradnice; 2022. godina)
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Self-Esteem Among High School

Students in Montenegro
Marija Draganié¢'

Abstract

» SneZana Grbovié?, and Antoaneta Adzi¢ Zeéevic??

has been to evaluate the incidence of cyberbullying and its most common forms among high school students in Montenegro,
as well as whether it is committing and experiencing cyberbullying connected to the self-esteem of high school students. As
many as 202 students from |0 Montenegrin high schools have participated in the research. Schools from the northern, cen-
tral, and southern regions of Montenegro have been included. The research results analysis has shown that high school stu-
dents commit and experience various forms of cyberbullying. The results have shown that, when it comes to committing it,
the most common forms are online ridicule and online identity concealment, while the least common are e-mail insults, as
well as online fraud. When it comes to experiencing cyberbullying, based on the data analysis, we can conclude that the most
common forms among high school students are online gossip/slander, spreading online rumors, and online identity conceal-
ment. According to the results of our research, high school students experience online fraud and e-mail insults the least. As
for the connection between committing and experiencing cyberbullying and self-esteem, we have concluded that there is a
statistically significant connection between committing and experiencing verbal cyberbullying and online counterfeiting/crimi-
nal acts since high-school students committing and experiencing verbal cyberbullying and online counterfeiting/criminal acts
possess higher self-esteem than those uninvolved. However, the level of self-esteem is quite low over the whole sample.
Committing and experiencing online identity concealment/lies are not related to low self-esteem in high-school students.

Keywords

cyberbullying, the incidence of cyberbullying, forms of cyberbullying, high school students, self-esteem

Introduction

Electronic communication is something that has become
an integral part of the lives of children and young people
nowadays. Children use the Internet every day and for
various purposes. In addition to numerous benefits,
using the Internet also brings unwanted experiences. One
such experience is cyberbullying. Several names are being
used for it: e-violence, online violence. internet violence,
virtual violence, or digital violence (Popovic-Citic, 2009).
Cyberbullying was initially difficult to define due to the
complex forms that this type of violence encompasses
(Dooley et al., 2009). Popovic-Citic (2009) defines it as a
“special form of peer violence that tukes place through
the mediation of information and communication

technologies, primarily computers and mobile phones”
(p- 44). Cyberbullying includes “inciting group hatred,
attacks on privacy, harassment. stalking, insults, unscru-
pulous access to harmful content, and sharing violent
and offensive comments” (Buljan Flander et al., 2010, p.
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12). In addition, it can include sending cruel, vicious,
sometimes even threatening messages, as well as creating
websites that contain stories, drawings, pictures and
jokes at the expense of peers” (Buljan Flander et al.,
2010, p. 12). Cyberbullying is an aggressive and deliber-
ate act of an individual or a group, carried out with the
help of electronic forms of communication, repetitively
and over a prolonged period, against victims who cannot
defend themselves (Smith et al., 2008, according to
Dooley et al., 2009, p. 182). Cyberbullying has most
often been defined as a repeated, deliberate hostile, and
violent behavior, committed by individuals or groups,
demonstrating their power, using various electronic
devices to inflict pain, injury, or harm on victims unable
to defend themselves (Beran & Li, 2008). Cyberbullying
is a type of abuse that refers to activities performed
through digital technologies. These actions intend to
offend someone directly or indirectly. This includes a
wide range of behaviors such as verbal abuse, anon-
ymous and malicious phone calls, blackmail, putting the
victim into various types of embarrassing situations, as
well as humiliating someone online or via electronic
media (Hinduja & Patchin, 2008).

Cyberbullying is the violence that children and young
people commit to the detriment of their peers. It presents
a deliberate, hostile, and repetitive action aimed at caus-
ing physical and emotional harm. The perpetrators are
people who are physically stronger or are perceived as
such, psychologically more powerful or socially privi-
leged, that is, more accepted in a peer society (Sesar
et al, 2012). According to Patchin and Hinduja, cyber-
bullying is defined as “intentional and repeated harm to
another person using a computer, telephone, and other
electronic devices” (Hinduja & Patchin, 2009, p. 5).
Cyberbullying is a special form of harassment that occurs
through information and communication technologies,
especially mobile phones and computers (Kowalski et al.,
2008).

Chisholm (2006) defined cyberbullying as a threaten-
ing, offensive humiliation of people using electronic
media such as mobile phones. e-mail, and websites.
Cyberbullying is “an aggressive, deliberate act commit-
ted by a group or individual, using electronic forms of
contact, constantly or from time to time, against a victim
who cannot easily defend” (Pelfrey & Weber, 2014, p.
398). Cyberbullying can potentially infiltrate the lives of
victims 24hr a day and involves a steady increase in
audiences (Polanco, 2018). Raskauskas and Stoltz (2007)
believe that the term cyberbullying refers to indirect
aggression in which victims suffer insults, ridicule, inti-
midation, harassment, and threats.

High self-esteem in childhood and adolescence has
been proven to result from good relations with age peers
(Jackson & Bracken, 1998). On the other hand.

experiencing bullying first-hand has been proven to
result in low self-esteem (Brito & Oliveira, 2013; Sesar
et al., 2012). However, it is not quite clear whether low
self-esteem is a risk factor or a consequence of the expe-
rienced bullying. Namely, while certain studies indicate
higher self-esteem in bullies (Salmivalli et al., 1999),
other studies find it lower in comparison to age peers
(Jankauskiene et al., 2008). The few studies examining
the nature of this relationship in a cyber environment
indicate lower self-esteem in cyberbullying victims
(Cénat et al., 2014; Patchin & Hinduja, 2010) as well as
lower self-esteem in children committing (Patchin &
Hinduja, 2010) as well as in children both committing
and experiencing cyberbullying.

Literature Review
The Incidence and Forms of Cyberbullying

Cyberbullying is very widespread around the world
nowadays. “Young people today have direct access to
the Internet from personal computers and mobile
devices, whether at home, schools or in public places.”
(Ferrara et al., 2018, p. 1). The results of the research
conducted by Peled show that cyberbullying is commit-
ted through different electronic media like email, instant
messaging, chat rooms, SMS, and social networking sites
(Peled, 2019). Sometimes teenagers create a website and
share videos to mock other teens. Tt also occurs that they
make and share unauthorized videos of their coevals, in
order so that others can judge, tag or comment (Hinduja
& Patchin, 2020).

The research conducted by Lee and Shin in Korean
high schools showed that 34% of surveyed students were
involved in cyberbullying; 6.3% were bullies, 14.6% were
victims and 13.1% were both bullies and victims (Lee &
Shin, 2017). The results of research conducted by
Machimbarrena and Garaigordobil show that “20.3%
(n = 404) were pure victims, 6.1% (n = 121) pure bullies,
23.9% (n = 476) bully-victims, and 28.9% (n = 575)
pure bystanders of bullying. With respect to cyberbully-
ing, 13.4% (n=267) were pure cyber victims, 0.7%
(n=13) pure cyberbullies, 3.1% cyberbully-victims
(n = 62), and 25.6% (n = 510) pure cyber bystanders. In
addition, the results reveal that verbal aggression and
offensive or insulting messages were the most prevalent
forms of aggression in bullying and cyberbullying,
respectively. 36.6% of the sample had suffered verbal
aggression and 8.4% had received offending or insulting
messages. These data show that bullying and cyberbully-
ing are considerably prevalent in this educational stage.”
(Machimbarrena & Garaigordobil, 2018, p. 1). The
results of a survey conducted in five high schools in
Belgrade have shown that 10% of students aged 11 to 15
had carried out this type of activity toward other
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students. In addition, research has shown that 20% of
students had been victims of such virtual campaigns
(Popovic-Citic et al., 2011, p. 412). On a sample of 3,786
Serbian high school students, 3,078 parents, and 1,514
teachers, Popadi¢ and Kuzmanovi¢ found that 22% of
respondents had reported experiencing violence by a
phone, 18% of them had experienced harassment via
social networks, while 12% of them had publicly com-
mented on their acquaintances in a hurtful way. As
many as 66% experienced at least one form of cybervio-
lence, out of which 23% of children experienced a single
instance of one form of violence, 16% two forms, and
27% three or more types of cyberbullying (Popadi¢ &
Kuzmanovie, 2013).

When it comes to the forms of cyberbullying, Willard
mentions frequent sending of insulting and provocative
messages (harassment), arguments via e-mails saturated
with insults and wvulgar content, and communicating
under a false name, but he also points out other forms,
such as deliberate expulsion from online groups, disclo-
sure of personal information, shared secrets or photo-
graphs not approved by the victim, slander and
spreading rumors (Willard, 2007). This author also
emphasizes cyberstalking, which is manifested by fre-
quent sending of threatening messages and involvement
in various social networks where the victim is active, to
cause feelings of fear and insecurity (Willard, 2007).
“Happy slapping is one of the latest forms of cyberbully-
ing in which the perpetrator intentionally slaps the vic-
tim, records the attack, and posts it online” (Kowalski
et al., 2008; according to Popovic-Citic, 2009). Bili¢ et al.
(2014) divides these forms into three groups: harassment
and intimidation, telling lies, and special forms of
cyberbullying.

Authors of relevant pedagogical literature list several
forms of this type of violence:

(a) e-mails containing vulgarities and insults, (b) send-
ing threatening messages, (c) slandering and accusing
others by sending rumors and lies, to ruin someone’s
reputation or relationships with others, (d) false iden-
tity: perpetrators present themselves as other persons
(using their nicknames, passwords, etc.), doing things
that destroy those persons’ reputation and bring them
into conflict with others, (e) intentionally expelling
someone from an online group (forum, discussion list.
etc.), (f) indiscretion—revealing someone’s secrets,
data and images that are not intended for the public
(Rey & Ortega, 2007).

Slonje et al. also mention griefing and trolling.
Griefing refers to harassing teammates while playing
computer games and trolling refers to writing comments

that interfere with “normal” communication (Slonje &
Smith, 2008). Ciboci (2014) talks about hate groups on a
Facebook social network that were created to insult.
belittle, and criticize peers, acquaintances, teachers, or
celebrities. Such groups have common characteristics,
the most prominent of which are: orientation toward a
larger number of people; accusing girls of promiscuity
and insulting boys; intolerance shown by the followers
rather than by the founders of the groups themselves;
relatively short-term orientation of these groups; usage
of numerous swear words and vulgarities; victims of hate
groups most often being called by their full names.
Mention has also been made of the division into verbal
cyberbullying, including insults and threats via SMS, e-
mail, chat rooms, social networks, blogs, etc.: physical
cyberbullying, including publication of videos of happy
slapping; and psychological cyberbullying, including
spreading lies and slandering someone, as well as avoid-
ing, isolating or excluding a person (Kaschnitz, 2016).
According to the classification of cyberbullying, which
takes as a criterion the media channels used by perpetra-
tors, there are the following types: harassment via phone
calls, text messages, photos, or videos; harassment via e-
mail, instant messaging, or websites: harassment in chat
rooms, via social networking sites (Smith et al., 2006). In
the instructions published by the Tulane University
School of social work, four types of cyberbullying have
been identified, namely: abuse, harassment, flaming, and
exclusion from social media (Tulane University, 2018).
When it comes to the forms of cyberbullying that stu-
dents most often experience, the results have pointed to
insults and name-calling (Juvonen & Gross, 2008). In
their study, the sample included 677 teenagers, Goebert
et al. (2011) concluded that one out of two respondents
had been a victim of cyberbullying. Cetin et al. (2011)
obtained results that the most common forms of cyber-
bullying were posting offensive comments online, enter-
ing someone else’s website without permission, as well as
online ridicule. On the other hand, the least represented
forms were forcing someone to talk about sex and shar-
ing photos of sexual content. Using the same scale of
committing and experiencing cyberbullying, Purakovié
et al. (2014) have obtained data that students most often
commit and experience online gossip and ridicule. while
they rarely commit and experience online hacking of
other people’s web pages and editing photos offensively.

Cyberbullying and Self-Esteem in High-School Students

Being involved in cyberbullying, whether as a victim.
bully, or both, is an utterly negative experience related to
numerous negative consequences (Kumpulainen et al.,
1998). Violent behavior consequences can be long-term
and very serious. Numerous studies have dealt with the
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harmful consequences of bullying on victims. However,
bullies themselves also have a higher risk of future psy-
chopathology, and criminal and suicidal behavior
(Kumpulainen & Risinen, 2000). Those who have been
both bullies and victims show problematic behavior, psy-
choactive substance abuse, depressive symptomatology,
and low-level performance in school (Ybarra & Mitchell,
2004b). Studies have also shown that bullies/victims suf-
fer from low self-esteem and low self-control, suicidal
ideas, a higher risk of self-harm, bad physical health, as
well as loneliness. Empirical data indicate that harmful
behaviors such as depression, anxiety, anger, socially
undesirable personality traits, and low self-esteem, make
a foundation for being a bully/victim. Also, those spend-
ing more time online are believed to become more profi-
cient technologically and more prone to be involved in
cyberbullying as victims or bullies (Kowalski et al.,
2014). Numerous studies have shown that cyberbullying
is related to low self-esteem, family issues, academic
underachievement, school violence, and delinquent beha-
vior (Hinduja & Patchin, 2007; Patchin & Hinduja, 2010;
Ybarra & Mitchell, 2004a).

Victims of cyberbullying have problems with beha-
vior, substance abuse, and many other problems as well
as low self-esteem (Hamm et al., 2015; Tokunaga, 2010).
Students which had experienced cyberbullying, have
problems with grades at school, intrapersonal problems,
family problems, are prone to depression, use of psy-
choactive substances and abuse, are helpless, sad, have
suicidal thoughts, and problems with self-esteem
(Garaigordobil et al, 2020; Peled, 2019; Tural
Hesapcioglu & Ercan, 2017).

Low self-esteem is another thing “inciting” adolescent
bullying (Safaria, 2016). When it comes to cyberbullying,
this form of violence is being committed to regain, regu-
late or reinforce self-esteem (Rigbi & Slee, 1993).
Kowalski and Limber (2013) have found that bullies
show higher levels of depression and anxiety, and lower
levels of self-esteem and academic achievement than
those uninvolved. Ybarra and Mitchell (2004a) have
pointed out that cyberbullies are less dedicated to school
and school activities, and not fond of school altogether.

Studies show that cyberbullying victims are often
socially isolated and characterized by low self-esteem and
anger (Sheras, 2002). Also, victims deteriorate in aca-
demic achievement and are more frequently absent from
school. Cyberbullying victims show lower concentration
during studying, more frequent absences, and academic
underachievement (Beran & Li, 2008). Certain studies of
cyberbullying effects have shown that victims  feel
depressed, confused, scared, embarrassed, lonely, angry,
and sad; that they have issues in relationships and lower
self-esteem than those uninvolved (Mishna et al., 2009;
Raskauskas, 2010). Cyberbullying victims experience

consequences such as depression, stress. low self-esteem,
anxiety, irritability, and sleep disorder (Garaigordobil,
2011). They also emphasize that cyberbullying victims
feel sad, angry, frustrated. and anxious. Ortega and
Gonzélez-Lloret (2015) have studied the consequences of
cyberbullying on academic achievement and concluded
that they exist. Cyberbullying victims show a lower level
of self-esteem and a higher level of depression symptoms
(Calvete et al., 2010). A Korean study indicates that vic-
tims experience negative consequences when it comes to
self-esteem, depression, hope, as well as life satisfaction
(You et al., 2016). Cyberbullying victims face stressful
situations and experience a great deal of stress during
this form of violence. Hawker and Boulton (2000) have
pointed out that cyberbullying victims suffer from
depression, loneliness, weak socialization, low self-
esteem, and anxiety. Victims of cyberbullying show less
self-esteem and have feelings of loneliness (Brighi et al.,
2012). Some researchers concluded that besides gender,
age, loneliness, school success, and pleasure, an impor-
tant risk factor of being cyberbullied is self-esteen.
(Kenny et al., 2018; Landstedt & Persson, 2014; Oriol
etal., 2021).

Kowalski and Limber (2007) have found a relation
between cyberbullying, anxiety, and low self-esteem.
O’Brien and Moules (2013) argue that cyberbullying
affects self-esteem.

The authors who conducted similar research came to
comparable conclusions that low self-esteem is common
for both victims and bullies. (Mazzone et al., 2017;
Patchin & Hinduja, 2010). Rodriguez-Hidalgo et al.
(2020) during their research concluded that low self-
esteem is connected with cyberbullying among the
respondents in Spain. The results of other research show
that there are differences between genders regarding the
influence of involvement in cyberbullying on self-esteem.
The boys, both victims, and bullies have low self-esteem,
and the girls who experienced cyberbullying have low
self-esteem but that is not the case with the girls who are
bullies. (Reignier et al., 2022). Some studies pointed out
that youngsters with high self-esteem have fewer chances
Lo be victims of cyberbullying, and persons with low self-
esteem could be more exposed to cyberbullying. (Mobin
et al, 2017; Modecki et al.. 2013).

The Goal and Research Questions

This research has aimed to check whether and to what
extent cyberbullying is present among high school stu-
dents in Montenegro. In addition, we have studied which
forms are the most common ones. and which are least
frequently committed and experienced by high school
students. We have also studied the connection between
committing and experiencing cyberbullying and self-
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esteem in high-school students. Accordingly, the follow-
ing research questions have been formulated:

® Do high-school students commit and experience
cyberbullying?

®  Which is the most frequent form of cyberbullying
among high-school students?

® Which is the least frequent form of cyberbullying
among high-school students?

* Does committing/experiencing cyberbullying
affect high-school students’ self-esteem?

Method
Design and Participants

As many as 202 (N = 202) high school students from
Montenegrin territory have participated in our research.
The sample included third (97 students) and fourth grade
(105 students) high school students in Montenegro. They
are the children of 17 and 18 years. Among them the use
of the Internet is very popular. 111 girls and 91 boys have
taken part in the research.

The research covers the northern, southern, and cen-
tral regions of Montenegro. The students of third and
fourth grade were asked to fill in the scale of doing and
experiencing cyberbullying, and then The Rosenberg
Self-Esteem Scale. Before filling in the scale the respon-
dents have been explained the purpose of this research
and they have been asked to be honest, The respondents
filled in the scale willingly and anonymously, so that the
privacy of students were protected. The filling in of the
scale was conducted during the lessons and it took
approximately 30 min.

Before the research, we obtained approval from the
Ministry of Education, of Montenegro. In addition, we
have also obtained approval from the principals of all
high schools covered by our research.

The research has been carried out toward the end of
2020.

Measures
Cyber-bullying

The Cyber victim and bullying scale have been used in this
research (Cetin et al., 2011). The scale examines experien-
cing and committing cyber bullying. Tt consists of two
parts, each part containing 22 particles. In the first part
(Experiencing Cyberbullving subscale), on a scale from ]
(never) to 5 (always), participants assess whether the
described behavior happened to them. In the second part
(Committing Cyberbullying subscale), on identical parti-
cles, respondents assess whether they behaved in this way.
Factor analysis conducted by Cetin et al. (2011 points to

three factors for each part; (a) verbal cyberbullying, (b)
identity concealment, and (c) online counterfeiting. The
percentage of explained variance is 46.38%. The internal
consistency coefficients for both subscales (committing
and experiencing violence) are 0.89. The final result is
formed as the sum of the results of all particles, and the
authors state that it can be expressed by (a) dimension of
committing or experiencing, and (b) the above factors.

In our research, we have performed a factor analysis of
the Scale of committing and experiencing cyberbullying.
Analysis of the main axis factor with Varimax rotation
has been conducted to assess the basic structure for 22
cases. After the rotation, the first factor accounted for
23.06% of the variance, the second factor accounted for
17.033%, and the third factor accounted for 15.048%.
The percentage of explained variance is 55.141% for
committing, and 65.211% for experiencing. Our factor
analysis for both the subscale of committing and the sub-
scale of experiencing has pointed to three factors,
namely: (a) verbal cyberbullying, (b) online identity con-
cealment/lies, and (c) online counterfeiting/criminal acts.

The restrictions of this scale are considering that we
depend on the self-assessment of respondents and there
is a possibility that they give socially acceptable answers.
Although this scale is reliable and applicable to numer-
ous types of research, the scale doesn’t include all beha-
viors that can be characterized as cyberbullying.

Self-esteem

Self-esteem has been evaluated with the help of the
Rosenberg self-esteem scale (RSE; Rosenberg, 1965). RSE
is a measure of self-reporting 10 items for evaluating self-
esteem (e.g., “generally, T am satisfied with myself™).
Participants have been asked to assess themselves using a
4-level Likert scale (I disagree completely = 1, T agree = 4).
The mean grade of the 10 items is in the range of 1 to 4,
with higher values presenting higher levels of self-esteem.

Every answer is evaluated so that the answers from 1
to 5 are calculated based on the results from 4 to 1 and
the answers from 6 to 10 are calculated based on results
from 1 to 4. If the final result is between 30 and 40 points
that indicate high self-esteem, the final result between 26
and 29 points indicates medium self-esteem, and the final
result 25 points and less indicates low self-esteem.

RSE is highly reliable, consistent in factor structure,
and convergently valid.

The restriction of this scale is reflected in that we lean
on respondents’ self-assessments that could be covered
with a socially desirable and acceptable answer. We are
also aware of the weakness of the sample we chose so
some next research would be better conducted on a big-
ger sample.



SAGE Open

Table |. Committing Verbal Cyber Bullying.

Table 4. Experiencing Verbal Cyber Bullying.

Frequency ~ Percentage  Valid percentage Frequency ~ Percentage  Valid percentage
Valid Always I 0.5 0.5 Valid Always 7 35 35
Often 14 6.9 7.1 Often 13 6.4 6.6
Sometimes 26 12.9 13.3 Sometimes 25 12.4 12.6
Rarely 46 228 235 Rarely 46 228 232
Never 109 54.0 55.6 Never 107 53.0 540
Total 196 97.0 100.0 Total 198 98.0 100.0
Missing  No data (3 3.0 Missing  No data 4 2.0
Total 202 100.0 Total 202 100.0

Table 2. Committing Online Identity Concealment and Lies.

Table 5. Experiencing Online Identity Concealment and Lies.

Frequency  Percentage  Valid percentage Frequency ~ Percentage  Valid percentage
Valid Always 2 1.0 1.0 Valid Always | 0.5 0.5
Often 19 9.4 9.7 Often 7 35 36
Sometimes 5 25 2.6 Sometimes 17 84 8.7
Rarely 19 9.4 9T Rarely 33 16.3 16.9
Never 151 748 77.0 Never 137 67.8 70.3
Total 196 97.0 100.0 Total 195 965 100.0
Missing ~ No data 6 3.0 Missing  No data 7 35
Total 202 100.0 Total 202 100.0

Table 3. Committing Online Counterfeiting and Criminal Acts.

Table 6. Experiencing Online Counterfeiting and Criminal Acts.

Frequency Percentage Valid percentage Frequency Percentage Valid percentage
Valid Always | 0.5 0.5 Valid Always 3 1.5 1.5
Often 74 35 36 Often 6 3.0 3.1
Sometimes 8 4.0 4.1 Sometimes 25 12.4 12.8
Rarely 48 238 249 Rarely 44 218 224
Never 129 63.9 66.8 Never 118 58.4 60.2
Total 193 95.5 100.0 Total 196 97.0 100.0
Missing  No data 9 45 Missing  No data 6 3.0
Total 202 100.0 Total 202 100.0

The claims in both scales we used. were understand-
able to respondents. Before the research, the respondents
had the opportunity to read both scales. After they were
asked if the claims were totally clear and understandable.
All respondents had the opinion that the claims were
clear, understandable, and precise.

Results

Replies to the first research question, referring to the inci-
dence of cyberbullying, can be read in Tables 1 to 3. We
can see that out of 202 respondents (six of them did not
fill in the scale), 44.39% have committed verbal cyberbul-
lying, while 55.61% of them have never committed this
type of peer violence. When it comes to online identity

concealment and lies, we can see that 22.96% replied that
they had committed this type of cyberbullying, while
77.04% of them said that they had not committed this
type of violence. This scale also was not completed by six
respondents. From Table 3 we can see that online coun-
terfeiting and criminal acts accounted for 33.16% of the
total number of students who answered questions on the
scale, while 66.84% never committed this type of cyber-
bullying. Nine students did not complete the scale.
Replies to the second research question, referring to
the incidence of experiencing cyberbullying, can be read
in Tables 4 to 6. From Table 4 we can see that 54.04% of
respondents have never experienced verbal cyberbullying,
while 45% have experienced this type of violence. Four
respondents did not fill in the scale. From Table 5 we
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Table 7. Mean Values and Standard Deviation Per Question (Committing Cyberbullying Scale).

N
Std. deviation Mean Missing Valid
0.976 433 | 201 I. Rumoring on the Internet
1.078 428 | 201 2. Using nicknames on the Internet in a disturbing way
1113 4.24 2 200 3. Using offensive symbols on the Internet
1.059 422 5 197 4. Mocking on the Internet
1.137 4.16 4 198 5. Making fun of shared information on the Internet
1.077 4.40 I 201 6. Writing offensive comments about news on websites
1.040 4.33 3 199 7. Using humiliating expressions on the Internet
0.922 453 I 201 8. Using someone's identity without his/her permission on the Internet
1.217 3.88 3 199 9. Hiding identity on the Internet
0.889 451 | 201 10. Entering someone’s private page without permission on the Internet
0.822 4.65 4 198 I'1. Hacking someone’s private webpage without permission
0.564 4.83 8 194 12. Sending infected files/programs via e-mails.
0.861 4.50 5 197 I3. Sharing videos without permission on the Internet
0.985 4.34 5 197 14. Sharing someone’s photos without permission on the Internet
0.823 4.55 5 197 I5. Editing photos in an offensive manner on the Internet
0.985 4.46 4 198 16. Forcing to talk about sexual issues on the Internet
0.798 4.68 5 197 17. Using sexual symbals while chatting on the Internet
0.887 4.68 7 195 18. Sharing images with sexual content on the Internet
0.867 4.73 9 193 19. Using abusive/insulting language in e-mails
1.105 425 5 197 20. Using the Internet as a slandering tool
0.871 459 3 199 21. Using the Internet as a propaganda tool for own benefit
0.609 4.80 1 191 22. Using the Internet for fraudulent act
ﬁ Our third research question was about the most com-
ita] — mon forms of cyberbullying among high school students.

Frequency

Figure |. Presenting the answers to the question Committing
Online Identity Concealment.

can see that 70.26% have never experienced online iden-
tity concealment and lies, while 29.74% of our respon-
dents have experienced this type of cyberbullying. Seven
respondents did not fill in the scale. From Table 6 we
can see that 60.2% of students have never experienced
online counterfeiting and criminal acts, while 39.8% of
respondents have experienced this type of cyberbullying.
Six respondents did not fill in the scale.

The presented results of the research have shown that
high school students included in the sample of our research
both commit and experience evberbullying.

From Table 7 we can see that when it comes to com-
mitting cyberbullying, the most common are online ridi-
cule and identity concealment, while the least common
forms are the use of offensive language via email and the
use of the Internet for fraud.

More precisely, it has been concluded that among high
school students, when it comes to committing cyberbully-
ing, the most common form is online identity conceal-
ment, while the use of the Internet for fraud is the least
common one,

Figure 1 shows the answers to the question: Online
identity concealment—the form of cyberbullying that is
most frequently committed among high school students.

Figure 2 shows the answers to the question: Using the
Internet for fraudulent acts—the form of cyberbullying
that is least frequently committed among high school
students.

When it comes to experiencing cyberbullying among
high school students in the sample of our research, from
Table 8 we can conclude that the most common forms of
cyberbullying among high school students are online g0s-
sip/slander, spreading online rumors, and online identity
concealment. Based on the presented data obtained after
statistical analysis, we can conclude that high school stu-
dents experience online gossip/slander most, and online
fraudulent acts least.
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Figure 2. Presenting the answers to the question Using the
Internet for Fraudulent Acts.

Figures 3 and 4 show the answers to the questions
about experiencing online gossip/slander (most fre-
quently experienced form of cyberbullying among high
school students) and about experiencing online fraudu-
lent acts (least frequently experienced form of cyberbul-
lying among high school students).

We have seen that, when it comes to committing
cyberbullying, the most common forms are online iden-
tity concealment and online ridicule, while the least com-
mon forms are insults via email and using the Internet
for fraudulent acts. On the other hand, our research has
shown that the most common forms of cyberbullying

experienced by high school students are the use of the
Internet for gossip/slander, spreading online rumors, and
online identity concealment, while the least frequently
experienced is online fraud.

When it comes to the connection between self-esteem
and being involved in cyberbullying as a victim or a
bully, Table 9 shows that Sig < .05, or more precisely
Sig. = .000 for committing verbal online violence and
self-esteem in high-school students. Accordingly, there is
a statistically significant difference p = .000 between
committing verbal online violence and self-esteem in
high-school students. (Moderate, Severe, Mild, Normal,
Extremely severe group), F = 9.536. When it comes to
experiencing cyberbullying, we can see that Sig < .05, or
more precisely Sig. = .000 for experiencing verbal online
violence and self-esteem in high-school students.
Accordingly, there is a statistically significant difference
p = .000 between experiencing verbal online violence and
self-esteem in high-school students. (Moderate, Severe,
Mild, Normal, Extremely severe group), F = 28.215.
Thus, it can be concluded that verbal online violence is
connected with self-esteem. More precisely, being
involved in verbal cyberbullying as a victim or a bully is
connected with higher self-esteem. Table 9 shows that,
Sig < .05 (Sig. = .000) for committing online counterfeit-
ing/criminal acts and self-esteem in high-school students.
Accordingly, there is a statistically significant difference
p =000 between committing online counterfeiting/

Table 8. Mean Values and Standard Deviation Per Question (Experiencing Cyberbullying Scale).

N
Std. deviation Mean Missing Valid
1.131 423 | 201 I. Rumoring on the Internet
1.132 4.16 2 200 2. Using nicknames on the Internet in a disturbing way
1.130 421 2 200 3. Using offensive symbols on the Internet
1.140 4.14 3 199 4. Mocking on the Internet
1.228 436 2 200 5. Making fun of shared information on the Internet
1.064 4.30 I 201 6. Writing offensive comments about news on websites
1.121 4.35 6 196 7. Using humiliating expressions on the Internet
1.005 4.04 2 200 8. Using someone’s identity without his/her permission on the Internet
1.250 4.39 2 200 9. Hiding identity on the Internet
0.965 4.49 4 198 10. Entering someone's private page without permission on the Internet
0.856 4.39 2 200 Il. Hacking someone's private webpage without permission
1.035 435 4 198 12. Sending infected files/programs via e-mails.
1.031 4.19 7 195 13. Sharing videos without permission on the Internet
1.079 446 5 197 I4. Sharing someone’s photos without permission on the Internet
0.971 4.49 5 197 I5. Editing photos in an offensive manner on the Internet
0.922 4.52 4 198 16. Forcing to talk about sexual issues on the Internet
0.865 4.60 4 198 I7. Using sexual symbols while chatting on the Internet
0.901 4.67 5 197 I8. Sharing images with sexual content on the Internet
0.778 4.02 3 199 I9. Using abusive/insulting language in e-mails
1.248 451 4 198 20. Using the Internet as a slandering tool
0.940 4.74 5 197 21. Using the Internet as a propaganda tool for own benefit
0.619 4.23 12 190 22. Using the Internet for fraudulent act
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Figure 3. Presenting the answers to the question: Experiencing
online slander.
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Figure 4. Presenting the answers to the question: Experiencing

criminal acts and self-esteem in high-school students,
(Moderate, Severe, Mild, Normal, Extremely severe
group), F'=16.162. When it comes to experiencing
cyberbullying, we can see that Sig < .05 (Sig. = .000) for
experiencing online counterfeiting/criminal acts and self-
esteem in high-school students. Accordingly, there is a
statistically significant difference p = .000 between
experiencing online counterfeiting/criminal acts and self-
esteem in high-school students. (Moderate, Severe, Mild,
Normal, Extremely severe group), F = 10.397. Based on
these results, it can be concluded that committing and
experiencing cyberbullying is statistically connected with
self-esteem. More precisely, high-school students com-
mitting and experiencing cyberbullying in the form of
online counterfeiting and criminal acts, possess higher
self-esteem or higher opinion about their self-esteem, in
comparison to their peers uninvolved in this form of
cyberbullying. When it comes to the connection between
committing online identity concealment/lies and self-
esteem, Table 9 shows that Sig > .05, or more precisely
Sig. = 879 for committing online identity concealment/
lies and self-esteem in high-school students. Accordingly,
the difference of p = 879 between committing online
identity concealment/lies and self-esteem in high-school
students is not statistically significant. (Moderate,
Severe, Mild, Normal, Extremely severe group),
£=10.129. We can see that Sig > .05, or more precisely
Sig. = .056 for experiencing online identity concealment/
lies and self-esteem in high-school students. Accordingly,
the difference of p = 056 between experiencing online
identity concealment/lies and self-esteem in high-school

online fraudulent acts. students is not statistically = significant. (Moderate,
Table 9. Anova-Cyberbullying and Self-Esteem.
Sum of squares df Mean square F Sig.
Committing verbal cyber-bullying Between groups 16.745 2 8372 9.536 .000
Within groups 169.459 193 0.878
Total 186.204 195
Committing online identity concealment and lies Between groups 0.263 2 0.132 0.129 879
Within groups 196.655 193 1.019
Total 196.918 195
Committing online counterfeiting and criminal acts Between groups 17.150 2 8.575 16.162 .000
Within groups 100.808 190 0.531
Total 117.959 192
Experiencing verbal cyber-bullying Between groups 54.048 2 27.024 28215 .000
Within groups 186.766 195 0.958
Total 240813 197
Experiencing online identity concealment and lies Between groups 4.048 2 2.024 2932 056
Within groups 132.547 192 0.690
Total 136.595 194
Experiencing online counterfeiting and criminal acts Between groups 16.296 2 8.148 10.397 .000
Within groups 151.255 193 0.784
Total 167.551 195
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Table 10. Rosenberg Self-Esteem Scale.

Valid Cumulative

Frequency Percent percent percent
Valid 10 - low 4 2.0 20 2.0
self-esteem
11 7 35 3.6 56
12 10 5.0 51 10.7
13 [3 3.0 30 13.7
14 12 59 6.1 19.8
15 17 8.4 86 28.4
16 15 74 76 36.0
I 14 6.9 r Al 43.1
18 11 5.4 56 48.7
19 15 74 7.6 56.3
20 13 6.4 6.6 62.9
21 13 6.4 6.6 69.5
22 12 5.9 6.1 75.6
23 8 4.0 4.1 79.7
24 6 3.0 3.0 82.7
25 2 1.0 1.0 838
26 8 4.0 4.1 878
27 6 30 3.0 90.9
28 5 2.5 25 934
29 4 2.0 2.0 95.4
30 3 1.5 1.5 97.0
31 2 1.0 1.0 98.0
33 | 0.5 0.5 98.5
34 2 1.0 1.0 99.5
36 — high | 0.5 0.5 100.0
self-esteem

Total 197 97.5 100.0

Missing No data 5 25

Total 202 100.0

Severe, Mild, Normal, Extremely severe group),
F=12932. Based on these results, it can be concluded
that committing and experiencing online identity con-
cealment/lies is not statistically connected with self-
esteem. More precisely, high-school students committing
and experiencing this form of cyberbullying do not pos-
sess higher or lower self-esteem in comparison to their
peers uninvolved in this form of cyberbullying.

It has been determined that self-esteem is generally
low over the whole sample (84.2). This results from the
developing phase in which the students are. Since these
were adolescents, their emotional and social functioning
is known to be very delicate.

The following Table 10 shows this:

Discussion

Conducted to reveal whether cyberbullying is present
among high school students in Montenegro and which of
its forms occur most frequently and most rarely, this
research has provided results showing that this type of
peer violence is indeed present and can occur in different

forms. However, when it comes to interpreting the results
obtained, we must keep in mind certain limitations of
this research. Although the research has included high
schools from the northern, central, and southern regions
of Montenegro, the answers obtained are partly limited
by the sample on which they have been obtained, as well
as by relying on the respondent’s self-assessment. Also,
the fact that some students have not given answers to
some questions must be taken into consideration.

The results obtained on the incidence and forms of
cyberbullying can be somewhat compared with the results
of previous studies conducted in Montenegro (Hrn&ié &
Loncar, 2018; UNICEF Montenegro, 2016), as well as
with studies by authors outside Montenegro (e.g., Bai¢
et al., 2017; Buljan Flander et al., 2006; Cetin et al., 2011;
Durakovic et al, 2014; Kowalski & Limber, 2007;
Popadi¢ & Kuzmanovi¢, 2013; Pregrad, 2010).

Research conducted by UNICEF in Montenegro on a
sample of 1,002 students aged 9 to 17 have shown that
14% of respondents stated that disturbing things had
happened to them at least once in the last year, while
69% of cyberbullying victims stated that peer violence
was the most common type of cyber violence to which
they had been exposed (UNICEF Montenegro, 2016).
Research on violence conducted in Montenegro in 2018,
for the needs of the Coalition Against Peer Violence
project, has shown that every fifth child is exposed to
violence, mostly verbal (in 2006, every second child was
exposed to violence). When it comes to cyberbullying,
18.6% of high school students pointed out that they had
experienced this form of violence in the last month
(Portal Analitika, 2018). Research conducted by Hrnéié
and Loncar on a sample of 249 upper elementary school
students in Pljevlja, Montenegro, has shown that 13.7%
of students stated that they had been victims of peer
cyberbullying, 12.1% that they had been cyberbullies,
while 27.7% of students replied that they knew a student
who was a victim of peer cyberbullying (Hrnéi¢ &
Longar, 2018).

Research on cyberbullying has been carried out in
2012 by Microsoft. It was conducted in 25 states among
children aged 8 to 17 years. The results have shown that
as many as 37% of children had been victims of cyber-
bullying, while 24% of children had admitted to abusing
other children online (Ciboci, 2014).

According to the results of this research, when it
comes to cyberbullying, the most represented are mock-
ery and identity concealment on the Internet, and the
Internet is the least used for fraud. The most common
forms of cyberbullying that high school students experi-
ence are gossiping/slander. spreading rumors, and iden-
tity concealment, while the least experienced is fraud.

Our research results are party similar to the results
used by authors of doing and experiencing cyberbullying
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Cetin, Yaman, and Peker. They had the results showing
that the most common forms of cyberbullying are writing
offensive comments, visiting someone’s site without per-
mission as well as mocking on the Internet. We had simi-
lar results regarding mocking on the Internet as one of
the most common forms of cyberbullying in high school
students. When it comes to the rarest forms of cyberbul-
lying according to this research, are forcing sexual talks
and spreading photos with sexual context (Cetin et al.,
2010). We haven’t got such results during our research.

Research conducted by Purakovié et al. has shown
that the frequency of cyberbullying is 24.9% for experi-
encing and 27.7% for committing. On both scales, most
participants responded that they had had no experience
with behaviors involving hacking other people’s websites
and editing photos in an offensive manner. On the other
hand, the most common behaviors are online gossip and
online ridicule (Purakovi¢ et al., 2014). This research is
similar to our research according to that our results also
show that mocking and gossiping is one of the most com-
mon forms of cyberbullying, while the other segments’
results are different from our results.

Popadi¢ and Kuzmanovi¢, on a sample of 3,786 upper
elementary school students in Serbia, 3,078 parents and
1.514 teachers, found that 22% of respondents had
reported experiencing violence by a mobile phone call,
18% of them were harassed via social networks, while
12% of them publicly commented on their acquaintances
in a hurtful way. Of all the students, 66% experienced at
least one form of cyberbullying, out of which 23% expe-
rienced one form only once, 16% two forms, and 27%
three or more forms of cyberbullying (Popadic &
Kuzmanovi¢, 2013). UNICEF research in Croatia has
shown that 34% of children aged 10 to 15 experience
some form of peer violence through new technologies 1
to 2 times a month or more often (Pregrad, 2010).
Research conducted by the Child Protection Clinic of the
City of Zagreb and Brave Phone has shown that 12.1%
of children experienced violence on Facebook, and 9.6%
behaved violently. As many as one-fifth of children state
that they have received abusive messages or comments
via Facebook several times or often, half of them have
experienced this at least once, while 9% of children admit
that they have done it more than once. Lies have been
spread via Facebook about every fourth child, and 7%
of children admit that they have done it themselves
(Child Protection Center of Zagreb, 2013). Research by
Baic¢ et al. (2017) has included 300 fifth, sixth, seventh,
and eighth-grade students in the Autonomous Province
of Vojvodina, of which 147 were male and 153 female.
Research has shown that every second elementary school
student has been a victim of cyberbullying. Also, this
research has shown that girls were victims more often
than boys. Students have most often experienced

exclusion from groups (30.3%), identity concealment
(27.7%), insults (22.7%), and gossip (20%). A smaller
percentage of them were victims of revealing secrets
(16.7), lying (16%), and harassment (5.7%). This
research has shown that every fourth elementary school
student was a perpetrator of some form of cyberbullying,
This research is also party similar to ours because its
results show that misrepresentation or identity conceal-
ment, gossiping, and insulting are forms of cyberbullying
presented among the coevals. We had similar conclusions
in our research.

According to Buljan Flander et al. (2010) 18% of
Croatian children aged 12 to 14 were victims of some
form of cyberbullying, and 62% stated that the perpetra-
tor was a person they knew or even someone from their
class. Aizenkot (2018) was studying cyberbullying via
Whatsapp and its types. It has been found that 70% of
elementary and high school students had experienced
cyberbullying, the most common forms being offensive
messages and expulsion from groups, as well as posting
offensive photos. Kowalski and Limber (2007) have
researched the incidence and forms of cyberbullying in a
sample composed of elementary and high school stu-
dents. The results have shown that 11% of students were
victims of this type of violence once in the last month
(victims only), 7% of them were both victims and perpe-
trators, while 4% of students were violent toward some-
one else (perpetrators only). Instant messages are the
most frequently mentioned form of violence.

Patchin and Hinduja (2006) have found that 30% of
students under the age of 18 reported being victims of
cyberbullying, and 11% admitted having been cyberbul-
lies. Comparing this study with a study by the same
researchers on the same population in 2008, the preva-
lence rate was slightly higher (34.6%). Kowalski and
Limber (2007) conducted a study in which the population
was high school students, and the results have shown that
18% of respondents had been abused online in recent
months, while 11% admitted to having been bullies
“About 20% of more than 4.400 randomly selected stu-
dents aged 11 to 18, that we surveyed in 2010, confirmed
that they had been victims at some point in their lives.
Roughly the same number of respondents admitted to
having been cyber bullies during their lifetime.” (Hinduja
& Patchin, 2009, p. 5).

Research conducted by Kowalski and Limber has
examined the incidence of cyberbullying among high
school students. A total of 3,767 elementary and high
school students in the southeastern and northwestern
United States participated in this study. As many as 11%
of the total number of students stated that they had expe-
rienced cyberbullying at least once in the last few months
(victims only), 7% stated that they had been both perpe-
trators and victims, while 4% of respondents said that
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they had committed cyberbullying against someone else
in the previous few months (perpetrators only). The most
common means were instant messaging, chat rooms, and
e-mail (Kowalski & Limber, 2007).

The results of our research show that between doing
and experiencing cyberbullying, forgery, and criminal
actions on the Internet and self-esteem there is a statisti-
cally significant connection. According to that our results
are partly similar to the research done by Lei and associ-
ates using meta-analysis, which indicates the connection
between self-esteem and cyberbullying (Lei et al., 2020)
some other researches deal with the connection between
cyberbullying and self-esteem and had similar results as
we (Burns, 2017; Cenat et al., 2014: Ding et al., 2018;
Palermiti et al., 2017).

Chen’s results show a strong correlation between
cyberbullying and self-esteem (Chen, 2016). Extremera
et al. have researched the influence of cyberbullying on
self-esteem and concluded that this form of violence
negatively impacts self-esteem (Extremera et al., 2018).

The results of our research when it comes to doing
and experiencing cyberbullying, forgery, and criminal
actions on the Internet and their connection with self-
esteem are similar to the results of the research done by
Brewer and Kerslake (2015) in the research standard,
multiple regressions discovered that the loneliness, empa-
thy, and self-esteem together anticipated the level of victi-
mization and doing abuse on the Internet. Self-esteem
was a significant singular predictor of victimization and
cyberbullying. so that those with low self-esteem have
probably reported experiencing cyberbullying (Brewer &
Kerslake, 2015). The research conducted by Mcvean
came up with data that indicates that the students who
reported cyberbullying had low self-esteem (Mcvean,
2017). Liu and Xu had come to results that self-esteerm is
connected with cyberbullying (Liu & Xu, 2019).
Contrary to this, the research conducted by Balakrishnan
and Fernandez (2018) doesn’t result that self-esteem has
a significant impact on cyberbullying. Data from this
research found that self-esteem has a significant relation
with victims’ feeling angry and reporting a cyberbullying
incident (Balakrishnan & Fernandez, 2018). Results of
the research done by Tintori et al., show that a high level
of self-esteem is a risky factor for cyberbullying (Tintori
etal., 2021).

It can be said that these results are similar to the
results of our research regarding high-school students’
involvement in verbal cyberbullying and online counter-
feiting/criminal acts. Besides, results partly similar to
ours have been obtained from research by Rose et al.
Namely, their results indicate that students committing
cyberbullying do not have a higher or lower level of self-
esteem in comparison with their uninvolved peers (Rose
et al., 2017). This research bears resemblance to ours

when it comes to committing and experiencing online
identity concealment and lies. Also, according to research
by Tan Kim Hua et al. low level of self-esteem is neither
a characteristic of victims nor of cyberbullies (Hua et al.,
2019). A study conducted by Pyzalski (2012) has shown a
very weak correlation between cyberbullying and self-
esteem. Didden et al. (2009) have also obtained results
indicating the weak connection between self-esteem and
cyberbullying.

As you can see, the results of our research have simi-
larities with the research that we have examined and ana-
lyzed. On the other side, our research had some
differences from other researchers’ data. The rarest
forms of cyberbullying, according to our research, are
our use of bad language to insult through emails as well
as the use of the Internet for fraud. It can be said that
this rarest form of cyberbullying among high school stu-
dents is a specific feature of our country. Some other
researches conducted in our county are similar to our in
part of cyberbullying presence among students and they
reveal that there is cyberbullying among students. When
it comes to the connection between cyberbullying and
self-esteem the results of our research show some specifi-
city regarding the results of other research done in some
other countries. Namely, being involved in cyberbully-
ing, fraud, and criminal actions on the Internet, accord-
ing to our research is connected with high self-esteem. A
small number of researches we analyzed had similar
results. There are no similar researches in our country so
we couldn’t compare with.

Conclusion and Recommendations

The results of the research have indicated that cyberbul-
lying is present among high school students in
Montenegro. Among the high school students included
in our sample. verbal cyberbullying is the most
prevalent.

According to the results of the research, when it comes
to committing cyberbullying, the most common forms
are online ridicule and online identity concealment, while
the least common forms are the use of insulting language
via email, as well as the use of the Internet for fraud. On
the other hand. our research has shown that the most
common forms of cyberbullying experienced by high
school students are online gossip/slander. online rumor
spreading. and online identity concealment, while high
school students experience online fraud the least.

When it comes to how committing and experiencing
cyberbullying affects self-esteem in high-school students,
the results of our research show a statistically significant
connection between committing and experiencing cyber-
bullying, online counterfeiting/criminal acts. and self-
esteem, whereas committing and experiencing online
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identity concealment and lies did not affect self-esteem in
high-school students from our sample. As for the con-
nection between committing and experiencing verbal
cyberbullying, online counterfeiting/criminal acts, and
self-esteem, our results indicate that there is a statistically
significant connection, with those involved in cyberbully-
ing (lower values for verbal cyberbullying) showing
higher self-esteem (or higher self-esteem evaluation). In
our country, there is no other research on the connection
between cyberbullying and self-esteem, although there is
a very small number of researches on cyberbullying con-
ducted in our country, so it would be good to do more
research about this subject, and afterward, we could do
something to improve the present situation with
cyberbullying.

The results of our research indicate that there is cyber-
bullying among the high school population in
Montenegro. This data should be a warning to all per-
sons involved in educational work. Namely, schools
must have more activities concerning cyberbullying to
prevent and repress it as well as activities that offer sup-
port to victims and rehabilitation of bullies. It is also
very important to involve parents in all this. It should be
done by organizing more workshops on cyberbullying,
its causes and consequences, victims’ and bullies’ charac-
teristics, and also the best ways to prevent it. There
should make some kind of relationship of trust with stu-
dents through talks, workshops, and seminaries to try to
develop socio-emotional competence emphasizing empa-
thy, tolerance, self-confidence, self-control, and opti-
mism. Besides students need to be informed about
cyberbullying. its characteristics, causes, and conse-
quences, and mainly for students to understand how
dangerous is to do cyber bullying.

We concluded that there is low self-esteem in the
entire sample, but also that there is a statistically signifi-
cant connection between involvement in cyberbullying,
forgery, and criminal actions on the Internet while doing
and experiencing identity concealment, lies on the
Internet occurred to have no connection with highschool
students’ self-esteem. Generally, low self-esteem in the
entire sample (84,2%) is the result of the developing
phase of this age group. Considering that these are ado-
lescents, it is known that their socio-emotional function-
ing at this age is very sensitive. All this indicates the
necessity of permanent work of both parents and school
on developing socio-emotional competencies. The special
accent should be on developing self. esteem as one of the
most important socio-emotional competencies. This
could be obtained through different workshops on the
subject of socio-emotional competencies organized by
the school for the students as well as for their parents.
Besides that, it would be also good to make individual

conversations about self-esteem and its importance for a
quality life. This way could be made the relationship of
trust between family-school-student. All this together
could contribute to the prevention of cyberbullying and
the development of socio-emotional competencies
including one of the most important and that is self-
esteem.
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